
 

  

 

 



Religi÷s Educati� at Spiŀ Juni¼ Sch� 
At Spiŀ Juni¼ Sch�, ȥ c�plete RE less�s �ce a ȥek. Religi÷s Educati� at Spiŀ Juni¼ Sch� aims 
to teach the childŀn ab÷t diвƵe cultuŀs and ŀligi�s. We ȡnt to enc÷ļge the childŀn to explÁ and 
be cuń÷s ab÷t ɚd ŀligi�s. We f�lć guidance fŘ The DeĽyshiŀ and DeĽy Agŀed Syllabus and 
theŀ aŀ questi�s ȩthin the guide that aim to giв the childŀn a bŌd and ŀalistic úƹew � the ɚd 
ȥ liв in t�ay. 

 

We liв in a multi-cultuļl s�iety Ȩeŀ the childŀn mix ȩth õheƵ, and Ȩilst at Spiŀ Juni¼ sch�, ȥ 
teach the main ŀligi�s that aŀ pļctised in the United Kingd� t�ay. We leaŊ ab÷t Chństianity, Islam, 
Hinduism, Judaism and Sikhism. We also talk ab÷t Humanism, and ȥ střgly enc÷ļge the childŀn to 
expŀss their Ǯeʈ to challenging and th÷ght-pŻing questi�s. Childŀn enjħ leaŊing ab÷t õher 
cultuŀs and ŀligi�s and shć cuńôity and a deep inteŀst in õheƵ. We aŀ pųd � ÷r childŀn Ȩo all 
shć c�passi�, t�eļnce and undeƵtanding � the many diffeŀnt Ǯeʈ expŀssed and talked ab÷t 
ȩthin the classŠ. 

 

 

 

 

 

 



RE l�g teŉ úƹew 
 Key Questi� 
Cycle A Y3/4 Y5/6 
Autumn 1   BelieǮng  

L2.2 Why is the bible so impéant f¼ Chństians t�ay? 
Chństianity 
 

BelieǮng 
U2.3 What do ŀligi�s say to us Ȩen 
life gets haĿ? 
Chństianity, Hinduism, n�-ŀligi÷s (eg) 
humanists) 

Autumn 2 BelieǮng 
L2.3 Why is Jesus inspińng to s�e peºle? 
Chństianity 

BelieǮng 
U2.2 What ɯld Jesus do? (Can ȥ liв 
by the Ǧlues � Jesus in the tȥnty-fiƵt 
centuǐ?) 
Chństianity 

Spńng 1  Expŀssing  
L2.5 Why aŀ festiǦls impéant to ŀligi÷s c�munities?  
Ramadan, DiǦli, Pesach 
Hinduism/Judaism/Islam 
 
 
 
 

Expŀssing 
U2.5 Is it better to expŀss y÷r ŀligi� 
in aƶ and aľhitectuŀ ¼ chańty and 
geneűity?  
Chństianity, Muslims, n�-ŀligi÷s 
(humanists) 

Spńng 2 Expŀssing  
L2.6 Why do s�e peºle think that life is a j÷Ŋey? What 
significant expeńences maŇ this? 
Chństianity, Hinduism and/¼ Judaism 

Expŀssing 
U2.9 What can be d�e to ŀduce ļcism? 
Can ŀligi� help? 
Chństianity, Muslims, n�-ŀligi÷s 

Summer 1  LiǮng 
L2.8 What dœs it mean to be a Hindu in Bńtain t�ay?  
Hinduism  

LiǮng 
U2.7 What matteƵ môt to Chństians and 
Humanists?  

Summer 2 Only 5 tºics cúŀd a year. Only 5 tºics cúŀd a year. 



 

 Key Questi� 
Cycle B Y3/4 Y5/6 
Autumn 1  BelieǮng 

L2.1 What do diffeŀnt peºle belieв ab÷t G�? 
Chństianity, Hinduism, Islam 

BelieǮng 
U2.1 Why do s�e peºle belieв G� exists?  
Chństianity and Humanists 

Autumn 2 Expŀssing  
L2.4 Why do peºle pļy? 
Chństianity, Hinduism, Islam 

Expŀssing 
U2.4 If G� is eвǐȨeŀ, Ȩy go to a place � 
ɧhip?  
Chństianity, Hinduism, Judaism 

Spńng 1 Expŀssing  
L2.5 Why aŀ festiǦls impéant to ŀligi÷s 
c�munities?  
Easter f�us  
 
 
 

 LiǮng  
Gŀen ŀligi� 
U2.10 Hć and Ȩy sh÷ld ŀligi÷s 
c�munities do mÁ to caŀ f¼ the Eaƶh? 
Chństianity, Hinduism, Judaism 

Spńng 2 LiǮng 
L2.9 What can ȥ leaŊ fŘ ŀligi�s ab÷t 
deciding Ȩat is ńght and ʂg? 
Chństianity/Judaism and n�-ŀligi÷s ŀsp�ses 

LiǮng 
U2.8 What diffeŀnce dœs it make to belieв in 
ahimsa (haŉlessness), gļce and/¼ ummah 
(c�munity)? 
Chństianity, Hinduisms, Islam 

Summer 1 LiǮng 
L2.7 What dœs it mean to be a Chństian in Bńtain 
t�ay?  

LiǮng  
U2.6 What dœs it mean to be a Muslim in 
Bńtain t�ay? 
  

Summer 2  Only 5 tºics cúŀd a year. Only 5 tºics cúŀd a year. 



  



PŒŀssi� � V�abulaǐ LKS2 

 

 

 

 

 



PŒŀssi� � Ƿabulaǐ UKS2 

 

 
 

 

 

 

 

 



Y3/4 Cycle A 
  



 



   



 





Y3/4 Cycle B 
 

 



 

 

 

 



 



   



 



Y5/6 Cycle A 
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Year 5/6 Cycle B 



 



  



 



 



Our Approach to assessing the retention of knowledge in 
RE 

Examples of our RE assessment  

Formative Assessment  
 We use ongoing questioning to support teacher’s 
assessment of learning within lessons: this is used to 
inform future teaching and planning.  
 Our whole school approach to feedback ensures that 
children receive feedback on any work being produced 
throughout their designated learning time for that 
subject.  
 Retrieval activities are built into all lessons to support 
the retention of knowledge, understanding of vocabulary 
and to assess gaps in learning.  
 Sticky knowledge and key vocabulary recall activities 
are used for teachers to recap over the key learning 
taking place throughout the unit of work.  
 Units are progressive so that children can incorporate 
prior learning into their new units of work.  
 If a misunderstanding is established, staff will adapt 
their teaching, planning, working walls and resources in 
order to address any gaps in learning or misconceptions 
with the wider group.  

  
  

 

  



C�niti� and LeaŊing C�municati� and Inteļcti� 
Subject c�ceŊs f¼ 
SEND 

Pŷsi� f¼ SEND Subject c�ceŊs f¼ 
SEND 

Pŷsi� f¼ SEND 

Lć attainment in ɻting and 
ŀading c÷ld pŀsent baƙeƵ to 
ceƶain actiǮties and the 
undeƵtanding � subject specific 
Ƿabulaǐ.  
 
Retenti� � infÈati�.  
 
PŎessing ability/speed.  
 
 
 
 
 
 
 
 
 
 
 
 
 

Use � the pŒļmme ‘Widgit’ 
f¼ Ǯsuals to suppé the 
ŀtenti� � key Ƿabulaǐ.  
 
Childŀn to use stò 
maps/diagļms to pŀsent their 
leaŊing.  
 
Use � ɓ mats to suppé 
leaŊing � key Ƿabulaǐ.  
 
FíĿ and backȡĿ chaining 
� Ƿabulaǐ.  
 
InfÈati� ȩll be shéened 
and simplified f¼ the childŀn. 6 
in 6’s ȩll be diffeŀntiated. 
 
Use � pļctical ŀs÷ľes and 
aƶefacts.  

Language and c�municati� 
difficulties c÷ld make it 
difficult to successfully 
aƶiculate undeƵtanding and 
ºini�s. 
 
Childŀn may take l�ger to 
pŎess infÈati� pŀsented to 
them.  
 
 
 
 

Childŀn haв the ºpéunity to pŀsent their ideas 
in diffeŀnt ȡys thųgh the use � assistiв 
techn��y ¼ talking tins.  
 
Use � Kagan suppé in the classŠ enǮřment 
enc÷ļges discussi�s ȩth mixed ability peeƵ.   

Physical and Sensò S�ial, Emõi�al and Mental Health 
Subject c�ceŊs f¼ SEND Pŷsi� f¼ SEND Subject c�ceŊs f¼ SEND Pŷsi� f¼ SEND 
Childŀn ȩth Ǯsual impaiŉents 
may find it difficult to see 
images and text shĔ duńng 
the RE less�s. 
 
Childŀn may haв delayed fine 
mõ¼ skills. 
 

Enlałement � ŀs÷ľes f¼ 
thôe childŀn ȩth Ǯsual 
impaiŉents.  
 
Use � techn��y to suppé the 
accessibility � leaŊing 
actiǮties in the less�. 

Childŀn’s mental health and 
ȥllbeing may impact � their 
ability to access their leaŊing. 
 
Childŀn may find ceƶain tºics 
ȩthin RE difficult to pŎess ¼ 
may find them tńggeńng Eg) 
lôs/death.  

Childŀn to ŀceiв ŀgular bļin bŀaks to suppé 
their ŀgulati�.  
 
Allć childŀn to haв a safe space to expŀss 
their feelings if they ȩsh. Pŀpaŀ childŀn in 
adǦnce f¼ ceƶain tºics that may ańse. Ensuŀ 
c�tent in less� is appũńate and allć f¼ 
childŀn to take time ÷t if ŀquiŀd.  



 


