
 
 
 
 

 
 
 

 
 
 



Music Overview 
 

At Spire Junior School we use the Kapow Primary Music scheme as we feel it is designed to help pupils recognise 
themselves as musical and to nurture a lifelong love of music. 

The scheme develops the skills, knowledge, and understanding needed to become confident performers, 
composers, and listeners. The curriculum introduces pupils to music from across the world, encouraging respect 
and appreciation for the music of all traditions and communities. 

Pupils build musical skills through singing, playing tuned and untuned instruments, improvising, composing 
and listening and responding to music. They develop an understanding of the historical and cultural context of 
the music they encounter and learn how music can be notated. 

The scheme also supports the development of transferable skills, including teamwork, leadership, creative 
thinking, problem-solving, decision-making and presentation and performance abilities. These skills are integral 
to pupils’ development as learners and have wide application in their lives beyond school. 
 



 
 



 
 
 
 
 
 
 



 Year 3/4 Year 5/6 

Cycle A  Ukelele lessons (outside provider) 
South Africa (Instrumental lessons) 
Developing singing techniques (Theme: 
The Vikings) 
Caribbean (Instrumental lessons) 
Body and tuned percussion (Theme: 
Rainforest) 
Jazz 
Adapting and transposing motifs 
(Theme: Romans) 

Composition notation (Theme: Ancient 
Egypt) 
Film music 
Musical theatre 
Theme and variations (Theme: Pop Art) 
Songs of World War 2 
Composing and performing a leavers’ 
song 

Cycle B Creating compositions in response to 
and animation (Theme: Mountains) 
Rock and roll 
Ballads 
Haiku, music and performance (Theme: 
Hanami Festival) 
Changes in pitch, tempo and dynamics 
(Theme: Rivers) 
Samba and carnival sounds and 
instruments (Theme: South America) 

Looping and remixing 
Blues 
Dynamics, pitch and texture (Theme: 
Coast – Fingal’s Cave by Mendelssohn) 
Composition to represent the festival of 
colour (Theme: Holi festival) 
South and West Africa 
Composing and performing a leavers’ 
song 

 
 
 
 
 
 
 
 



Progression of skills 
 

 Year 3/4 Year 5/6 

What children will 
learn. 

Skills Vocabulary What children will learn. Skills Vocabulary 

Cycle 
A 

Ukelele lessons 
(outside provider) 
South Africa 
(Instrumental lessons) 
Developing singing 
techniques (Theme: The 
Vikings) 
Caribbean 
(Instrumental lessons) 
Body and tuned 
percussion (Theme: 
Rainforest) 
Jazz 
Adapting and 
transposing motifs 
(Theme: Romans) 
 

Discussing the stylistic 
features of different genres, 
styles and traditions of music 
using musical vocabulary. 
Understanding that music 
from different parts of the 
world, and different times, 
have different features. 
Recognising and explaining 
the changes within a piece of 
music using musical 
vocabulary. 
Describing the timbre, 
dynamic, and textural details 
of a piece of music, both 
verbally, and through 
movement. 
Beginning to show an 
awareness of metre. 
Beginning to use musical 
vocabulary. 
Understanding that music 
from different times has 

atmosphere 
compose 
composition 
dynamics 
ensemble 
influence 
in-time 
layers 
letter 
notation 
listen 
timbre 
melody 
melodic 
pattern 
notation 
 
 
 

Composition notation 
(Theme: Ancient Egypt) 
Film music 
Musical theatre 
Theme and variations 
(Theme: Pop Art) 
Songs of World War 2 
Composing and performing 
a leavers’ song 
 

To know that simple 
pictures can be used to 
represent the structure 
(organisation) of 
music. 
To understand that a 
slow tempo and a 
minor key (pitch) can 
be used to make music 
sound sad. 
To understand that in 
written staff notation, 
notes can go on or 
between lines, and that 
the lines show the 
pitch of the note. 
 
 

accuracy 
backing track 
balance 
composition 
control 
crotchet 
dotted minim 
ensemble 
expression 
features 
fluency 
lyrics 
minim 
minor key 
 
 
  



different features. 
Performing from basic staff 
notation, incorporating 
rhythm and pitch and be able 
to identify these symbols using 
musical terminology. 
Combining melodies and 
rhythms to compose a multi-
layered composition in a given 
style (pentatonic). 
Suggesting and implementing 
improvements to their own 
work, using musical 
vocabulary. 
Singing songs in a variety of 
musical styles with accuracy 
and control, demonstrating 
developing vocal technique. 
Singing and playing in time 
with peers, with some degree of 
accuracy and awareness of 
their part in the group 
performance. 
Explaining their preferences 
for a piece of music using 
musical vocabulary. 
Recognising the use and 
development of motifs in 
music. 
Identifying common features 
between different genres, styles 



and traditions of music. 
Recognising and discussing 
the stylistic features of 
different genres, styles and 
traditions of music using 
musical vocabulary. 
Beginning to improvise 
musically within a given style. 
Playing melody parts on tuned 
instruments with accuracy 
and control and developing 
instrumental technique. 

Cycle 
B 

Creating compositions 
in response to and 
animation (Theme: 
Mountains) 
Rock and roll 
Ballads 
Haiku, music and 
performance (Theme: 
Hanami Festival) 
Changes in pitch, 
tempo and dynamics 
(Theme: Rivers) 
Samba and carnival 
sounds and 
instruments (Theme: 
South America)  

Verbalise how the music 
makes them feel. 
Create actions or movements 
appropriate to each section of 
a piece of music. 
Play in time and with an 
awareness of other pupils’ 
parts, giving some thought to 
dynamics. 
Play melodies and rhythms 
which represent the section of 
animation they are 
accompanying. 

atmosphere 
compose 
composition 
dynamics 
ensemble 
influence 
in-time 
layers 
letter 
notation 
listen 
timbre 
melody 
melodic 
pattern 
notation 
 

Looping and remixing 
Blues 
Dynamics, pitch and texture 
(Theme: Coast – Fingal’s 
Cave by Mendelssohn) 
Composition to represent the 
festival of colour (Theme: 
Holi festival) 
South and West Africa 
Composing and performing 
a leavers’ song  

Performing 
Listening 
Composing 
The history of music 
Inter-related 
dimensions of 
music: pitch, 
duration, dynamics, 
tempo, texture, 
structure, timbre 
 
 

allegro 
arrangement 
backing track 
chorus 
chord 
progression 
compose 
crescendo 
diminuendo 
dynamics 
evaluate 
forte 
largo 
lyrics 
melody 
 

 
 



Year 3/4 - Cycle A 
Topics being covered 

 



 





 





 
 



Year 5/6 - Cycle A 
Topics being covered 

 



 
 



 



 
 



 
 
 



Year 3/4 - Cycle B 
Topics being covered 

 

 



 



 



 



 



 
 



Year 5/6 - Cycle B 
Topics being covered 

 

 



 



 



 



 



SEND in Music 
Cognition and Learning Communication and Interaction 

Subject concerns for SEND Provision for SEND Subject concerns for SEND Provision for SEND 

 Accessing text of lyrics     
 Reading music      
 Having the spoken or 

written language to 
respond to a piece of 
music   

 Remembering a musical 
sequence   

 Remembering lyrics to a 
song for a performance          

 

 Provide a modified version, work in 
pairs or provide an audio version 
(using Kapow).   

 Child has the option to learn by ear.  
 Code the colours of the notes and 

corresponding note positions on the 
instrument.   

 Pupil can voice record (speech to 
text), work in pairs or give video 
response.   

 Child has access to visual cues; 
piece is modified for accessibility.   

 Child can have visual cues. 

 Contributing ideas to 
response work or 
composition work 
may be challenging.      

 Working in a group 
for response or 
composition work.  

 Offer a range of formats to 
contribute in such as voice 
or video recording.  

 Use a talk partner to share 
ideas who can then share 
them with the group.   

 Offer a range of formats to 
contribute in such as voice 
or video recording.  

 Use a talk partner to share 
ideas who can then share 
them with the group. 

Physical and Sensory Social, Emotional and Mental Health 

Subject concerns for SEND Provision for SEND Subject concerns for SEND Provision for SEND 

 Hearing impairment 
(listening and 
composing and ensemble 
work)   

 Sensitive hearing 
(listening and 
composing and ensemble 
work)   

 Physical disability 
(listening and 
composing and ensemble 
work)      

 Visual impairment   
 

 Alter the position of the child in 
class for the lesson, use visual cues.   

 Provide headphones, pre-warn the 
pupil, adapt their position within the 
group for the lesson.   

 Provide adapted or different 
instrument  

 Child may need transport to attend a 
performance or adapted seating at 
that venue.  

 Provide personal, adapted copies of 
lyrics, score, images etc. 

 Group work for 
composing, 
performing and 
ensemble work.  

 Performing in a 
different setting other 
than classroom.    

 Performing in front 
of others as an 
audience.  

 Use the regular friendship 
group for this task.   

 Pre-warn of the change of 
venue, pre-visit to 
experience the venue (where 
appropriate).  

 Discuss and adapt the 
position of the child within 
the ensemble or give the 
child another role which is 
backstage but still involved. 

 Ensure outside agencies are 
aware 
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Assessment in the Music curriculum 
Our Approach to assessing the retention of knowledge in Music   Examples of our Music assessment 

Assessing music in KS2 involves a mix of formative, ongoing 
observation (listening, observing, questioning) and summative 
assessment (evaluating recorded performances or 
compositions) against key musical dimensions: pitch, duration, 
dynamics, tempo, timbre, texture, and structure. Key assessment 
methods include evaluating improvisation/compositional skills, 
understanding musical notations, and using tools like rubrics, 
video/audio recordings, and peer appraisal, focusing on both 
performance skills and understanding. 

The children will take part in an end of unit assessment quiz 
using Kapow. 

 

Assessment is made all the more difficult in Music education 
because there are different types of musical thinking and 
musical knowledge that teachers wish pupils to engage with… 
Thus a complex construct like musical ability does not have a 
single unitary outcome; we do not say that a pupil has a 
musical ability of 45%, for example, as this would be 
meaningless. 

Faultley, M: Assessment in Music Education. 

 

If we hear a wrong note, we point it out immediately, 
so this is on-the spot feedback. 

A collection of videos or audio files to show progress 
over time. Recording verbal feedback onto these saves 
time for teachers.  

Below is a snippet of what our unit assessment quiz 
looks like: 

 


