
 

 

 

 

 

 



Wńting Oвƹew 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

At Spiŀ Juni¼ Sch�, ȥ aim to deвlº a genuine lú � ɻting by giǮng childŀn meaningful, 
authentic ŀas�s to ɻte, ensuńng they feel inspiŀd, engaged, and c�nected to the tºics they 
explÁ acűs the cuƙculum and pŏuce a ļnge � ɻting f¼ a puƔôeful authentic ÷tc�e. 

Our appŌch to the teaching � ɻting is multi-faceted and Ťed in ŀseaľh-infÈed pļctice. 
Dļȩng � ScaĽ×gh’s Wńting Stļnd, ȥ aim to deвlº childŀn’s tļnscńpti�al skills 
(spelling and handɻting), c�pôiti�al skills (Ƿabulaǐ, gļmmar and stƷctuŀ), and the 
ȩder c�nitiв and mõiǦti�al factè that undeƔin effectiв ɻting. These elements aŀ explicitly 
taught and c�tinually stŀngthened thųgh ÷r cuƙculum. Oļcy, dļma, ŀal c�texts and 
high-quality m�el texts sit at the heaƶ � ÷r cuƙculum, enabling childŀn to ŀheaƵe language, 
deвlº ideas and build the c�fidence needed to bec�e fluent, puƔôeful ɻteƵ. 

We ȡnt all childŀn to leaв Spiŀ Juni¼ Sch� ȩth bõh a life-l�g ŀading habit and a genuine 
lú f¼ ɻting. Reading is centļl to ÷r ɻting cuƙculum because it bŌdens Ƿabulaǐ, fuels 
imaginati� and pŷdes the ńch linguistic m�els childŀn need in Àer to ɻte ȥll. Wheŀвr 
pôsible, ɻting skills aŀ taught ȩthin meaningful, ŀal-life c�texts, ȩth teacheƵ planning 
cŀatiв and ŀleǦnt links to class tºics to stimulate engagement and deepen undeƵtanding. 

A key paƶ � ÷r Ƿabulaǐ deвlºment is the use � Kelly Ashley’s PČr Up WÀs. These suppé 
childŀn in explÅng mÙh��y, etym��y and ɓ families, helping them undeƵtand hć ɓs 
aŀ c�stƷcted and hć meaning can be unl�ked thųgh pŀfixes, suffixes and Ťs. This 
appŌch stŀngthens childŀn’s ability to make c�necti�s betȥen ɓs, apply new Ƿabulaǐ 
c�fidently in their ɻting and deвlº a deeper, mÁ tļnsfeļble undeƵtanding � language. 

Our aim is f¼ eвǐ child to pŏuce ȥll-stƷctuŀd, detailed ɻting in Ȩich meaning is clear 
and the ŀader is engaged. Thųgh÷t the sch�, caŀful attenti� is giвn to the fÈal stƷctuŀs 
� English, including gļmmatical detail, punctuati� and spelling. Our ɻting cuƙculum is 
designed to deвlº childŀn’s tļnscńpti�al accuļcy, incŀasing independence and the ability to 
cļft ɻting f¼ a ļnge � puƔôes and audiences. TeacheƵ use high-quality texts and 
cűs-cuƙcular links to immeƵe pupils in the genŀ and c�text � their ɻting, suppéing 
ĔeƵhip, c�fidence and cŀatiǮty. 

 



Oļcy 

High-quality ɻting is built � high-quality talk. At Spiŀ Juni¼ Sch�, ȥ ŀc�nise that 
childŀn bec�e střger ɻteƵ Ȩen they haв ŀgular, stƷctuŀd ºpéunities to think, 
ŀheaƵe, and ŀfine their ideas al÷d. Thųgh the Vƣce 21 Oļcy Fļmeə, childŀn leaŊ to 
aƶiculate ideas cleaňy, build Ƿabulaǐ thųgh talk, c�lab½te effectiвly and use sp�en 
language as a t� f¼ thinking. This stŀngthens bõh the planning and dļfting stages � 
ɻting, enabling pupils to ŀheaƵe stƷctuŀs, explÁ Ǯeɷƣnts and ŀfine their ideas befÁ 
c�mitting them to the page. We haв deвlºed ÷r discussi� guidelines and sentence stems 
f¼ deвlºing talk in the classŠ. 

Why Oļcy MatteƵ f¼ Wńting 

Oļcy enables pupils to: 

 ExplÁ ideas befÁ ɻting 

 ReheaƵe Ƿabulaǐ and sentence stƷctuŀs 

 Clańfy their thinking thųgh discussi� 

 Build c�fidence in expŀssing Ǯeɷƣnts 

 Listen to and leaŊ fŘ õheƵ’ peƵpectiвs 

When pupils can aƶiculate their ideas cleaňy, they aŀ far better equipped to expŀss them in ɻting. Within less� plans, staff pŷde plenty � 
ºpƶunities f¼ pupils to discuss their th÷ghts and ideas. 



 



Teaching and Lea Ŋing 

 

 

 

 

 

 

 

 

TeacheƵ plan sequences � less�s that build pŒŀssiвly tĈĿs a l�ger ɻting ÷tc�e, suppéed by ŀading, dļma, stƷctuŀd talk and shéer 
ɻting tasks. We f�lć a tȮ-year cycle f¼ Wńting to acc�m�ate ÷r mixed-age gųps. Our tȮ-year plan uses high-quality texts that act as 
appũńate m�els and link, Ȩeŀ pôsible, to tºics cúŀd in õher subjects acűs ÷r cuƙculum. In additi� to this, ȥ use pictuŀ b�s, Ȩeŀ 
necessaǐ, to suppé and help the childŀn Ǯsualise ceƶain aspects � the cuƙculum. 

Our appŌch is infÈed by the EEF’s ‘Impŷng Wńting in Key Stage 2’ guidance, ensuńng that teaching is systematic, explicit and Ťed in eǮdence. 
This includes pŷding daily ºpéunities f¼ puƔôeful ɻting, explicitly teaching planning, dļfting and editing stļtegies, and m�elling the full 
ɻting pŎess so childŀn undeƵtand hć expeƶ ɻteƵ think. TeacheƵ also suppé pupils to deвlº fluent tļnscńpti�al skills—spelling and 
handɻting—so that c�nitiв l�d is ŀduced and childŀn can f�us mÁ effectiвly � c�pôiti�. 

TeacheƵ m�el ɻting skills explicitly, dem�stļting the use � ph�ics, spelling stļtegies, gļmmar chƣces and c�pôiti�al techniques in shaŀd 
ɻting sessi�s. Guided and tałeted ɻting sessi�s addŀss the specific needs � gųps and indiǮduals, helping to identify and fill gaps in 
knĒedge, build effectiвly � pń¼ leaŊing and deepen undeƵtanding � the skills needed to ɻte ȥll. In line ȩth EEF ŀc�mendati�s, pupils aŀ 
taught to ŀ-ŀad, ŀǮse and edit their ə, using stƷctuŀd ųtines and success cńteńa to impŶ clańty, accuļcy and impact. 

At the end � each unit, childŀn ɻte at length in an extended independent piece, applying the skills they haв been taught ȩth÷t suppé. This is then 
‘published’ in their Wńting Anth��y b�s and shaŀd ȩth the ‘audience’ identified at the staƶ � the ɻting unit, ŀinf¿ing the EEF’s emphasis � 
ɻting f¼ authentic puƔôes and ŀal ŀadeƵ. 

 



 



Key Skills 

Acűs the sch�, childŀn leaŊ to: 

 Wńte independently and ȩth enthusiasm. 

 Use language to explÁ their Ĕ expeńences and imaginaǐ ɚds. 

 Adapt their sp�en and ɻtten language f¼ diffeŀnt situati�s, puƔôes and audiences in line ȩth ÷r Oļcy p�icy. 

 Read a ȩde ļnge � ficti�, n�-ficti� and pœtǐ and ŀsp�d to these thųgh ɻting. 

 ExplÁ hć language əs in liteļǐ and n�-liteļǐ texts, using gļmmatical teŉin��y ȩth c�fidence. 

 Apply taught spelling, punctuati� and gļmmar skills c�sistently acűs their ɻting and SPaG less�s. 

To ensuŀ pupils expeńence a bŌd ļnge � text types, a Ȩ�e-sch� genŀ úƹew suppés planning and pŒŀssi�. This ensuŀs that childŀn 
enc÷nter, pļctise and master a ȩde Ǧńety � ɻting fÈs acűs their time at Spiŀ Juni¼ Sch�. 

PŒŀssi� � skills 

In ÷r mixed-age classes, ɻting pŒŀssi� is caŀfully stƷctuŀd so that all pupils mú fíĿ in their leaŊing Ȩile accessing teaching that is 
appũńate f¼ their stage. Alth÷gh pupils aŀ taught t�ether, the pŒŀssi� � skills fŘ Year 3 to Year 6 is c�sideŀd to ensuŀ that each child builds 
� pń¼ knĒedge and is pŀpaŀd f¼ the next stage � leaŊing. 

We f�lć a spiļl appŌch to ɻting, Ȩeŀ key skills—such as sentence c�stƷcti�, Ƿabulaǐ deвlºment, gļmmar, punctuati�, and text-leвl 
Ãanisati�—aŀ ŀǮsited each year ȩth incŀasing c�plexity. This allğ y÷nger pupils to secuŀ f÷ndati�al skills Ȩile �der pupils deepen and 
ŀfine their undeƵtanding ȩthin the same leaŊing sequence. 

TeacheƵ plan ɻting units that include shaŀd inputs, m�elled ɻting, and ½cy-ńch discussi� accessible to all leaŊeƵ, Ȩile pŷding diffeŀntiated 
expectati�s f¼ ÷tc�es. F¼ example, duńng a discussi� text unit, all pupils may explÁ the same tºic and paƶicipate in the same talk actiǮties, but 
Year 3 pupils f�us � Ãanising ideas into simple paļgļphs and using basic c�juncti�s, Ȩile Year 6 pupils deвlº mÁ sºhisticated c�esi�, 
fÈal t�e, and pŀcise gļmmatical stƷctuŀs. Within ɻting less�s, the childŀn aŀ expôed to diffeŀnt sentence stƷctuŀs based � the ə caƙed 
÷t by Alan Peat. 

Assessment f¼ leaŊing plays a key ŗe in ensuńng pŒŀssi�. TeacheƵ identify the specific year-gųp �jectiвs each child is əing tĈĿs and 
pŷde tałeted feedback and scaff�ding. Wńting success cńteńa aŀ adapted so that pupils undeƵtand Ȩat pŒŀssi� l�s like ȩthin a mixed-age 
enǮřment. This ensuŀs that y÷nger pupils aŀ suppéed to meet age-ŀlated expectati�s, Ȩile �der pupils aŀ challenged to extend their skills and 
ə tĈĿs gŀater depth. 



C�pôiti� (Planning, Wńting, EǦluating) 

Skill Aŀa Year 3 Year 4 Year 5 Year 6 

Planning Plan ɻting using 
simple nões, stò 
maps, and key ɓs 

Ołanise ideas into 
paļgļphs aųnd a theme 

Plan using stƷctuŀ, audience 
& puƔôe; c�sider Ǯeɷƣnt 

Plan effectiвly using Ǧńed stƷctuŀs, 
pŀcise Ƿabulaǐ, and clear audience 
aȡŀness 

Dļfting Wńte simple naƗtiвs 
ȩth clear beginning, 
middle, end 

Deвlº settings, chaļcteƵ & 
plõ ȩth mÁ detail 

Use a ļnge � deǮces to build 
c�esi� ȩthin paļgļphs 

Use c�esiв deǮces acűs 
paļgļphs; maintain Ǯeɷƣnt 
c�sistently 

V�abulaǐ Chƣces Begin to use 
adвntuųs Ƿabulaǐ 

Use expanded n÷n phļses & 
pŀcise вĽs 

Use figuļtiв language 
(simile, metaph¼, 
peƵ�ificati�) 

Select Ƿabulaǐ f¼ impact, t�e, 
fÈality & audience 

Sentence Vańety Use a mixtuŀ � simple 
and c�p÷nd sentences 

Intŏuce c�plex sentences 
ȩth subÀinating 
c�juncti�s 

Vaǐ sentence length f¼ effect; 
use ŀlatiв clauses 

Manipulate sentence stƷctuŀs f¼ 
c�tŗ, emphasis & style 

EǦluating & 
Editing 

Pŝŀad f¼ basic 
eƩs such as capital 
letteƵ, full stºs. 

ImpŶ Ƿabulaǐ chƣces 
& sentence stƷctuŀ 

Edit ɻtten ə f¼ clańty, 
c�esi� & effect 

Edit f¼ pŀcisi�, fÈality, Ǯeɷƣnt 
& technical accuļcy 

 

 

 

 

 

 

 



Gļmmar & Sentence StƷctuŀ 

Skill Aŀa Year 3 Year 4 Year 5 Year 6 

Sentence Types Simple & c�p÷nd C�plex sentences 
intŏuced 

C�fident use � c�plex 
stƷctuŀs 

Sºhisticated manipulati� � clauses 

C�juncti�s and, but, because, 
so 

Ȩen, if, alth÷gh, Ȩile mÁúr, hČвr, theŀfÁ Wide ļnge � c�esiв and fÈal 
c�juncti�s 

Tense C�tŗ Môtly c�sistent 
past/pŀsent 

Use peŁect fÈ (e.g., has 
eaten) 

Use m�al вĽs & passiв 
Ǽce 

C�fident shifts in tense f¼ effect; c�tŗled 
passiв 

C�esi� Př÷ns & simple 
adвĽials 

Fřted adвĽials Linking ideas acűs 
paļgļphs 

Full ļnge: adвĽials, ŀpetiti�, ellipsis, 
stƷctuļl c�esi� 

FÈality InfÈal t�e Begin to adapt t�e Shift betȥen fÈal/infÈal C�tŗ ŀgister pŀcisely f¼ audience & 
puƔôe 

 

Spelling 

Skill Aŀa Year 3 Year 4 Year 5 Year 6 

PatteŊs & Rules Y3/4 spelling Ʒles Y3/4 statutò ɓs Y5/6 spelling Ʒles Y5/6 statutò ɓs 

Pŀfixes & Suffixes un-, dis-, mis-, ŀ-, pŀ- -ly, -÷s, -ti� -able/-ible, -ably/-ibly C�fident use � all taught pŀfixes/suffixes 

Stļtegies S÷nding ÷t; ɓ families Syllables, mÙh��y Etym��y & mÙh��y Independent applicati� � stļtegies 

 

 

 

 



Punctuati� 

Skill Aŀa Year 3 Year 4 Year 5 Year 6 

Basic Punctuati� Full stºs, capitals, questi� & 
exclamati� maŇs 

Secuŀ use � all Y3 
punctuati� 

C�sistent accuļcy Full accuļcy expected 

C�mas In lists After fřted adвĽials To clańfy meaning & aǼd 
ambiguity 

C�fident, pŀcise use 

Apôtũhes C�tļcti�s & pôsessi� (singular) Pluļl pôsessi� Secuŀ use Full accuļcy 

Speech 
Punctuati� 

Intŏuced Secuŀ use Use to c�вy chaļcter & 
t�e 

Sºhisticated, Ǧńed dial�ue 
punctuati� 

AdǦnced 
Punctuati� 

— — Bļckets, dashes, c�mas f¼ 
paŀnthesis 

Semi-c��s, c��s, hyphens, 
bullet pƣnts 

 

 
 

 

 

 

 

 

 

 

 

 



Alan Peat Sentence StƷctuŀs 

Stage: Sentence Type:  Information and examples:  Terminology:  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Year 3 

Ing, ing, ing  Using the ing suffix (with no change of root word) with three verbs to describe a character’s actions. 
For example: Hopping, skipping, jumping, he made his way to the park.  

Suffix 
Root word 
Verb  

 
2A sentences  There are two adjectives before the first noun, with in the middle, another two adjectives before the 

second noun (it is an expanded noun phrase). For example: He was a tall, awkward man with an old, 
crumpled jacket. Attention needs to be paid to the commas separating the adjectives.  

Expanded noun 
phrase 
Adjectives 
Comma  

 
BOYS sentence Is a two part sentence; the first part always ends with a comma and the second part always begins 

with a co-ordinating conjunction – but, or, yet, so. For example: He could be really friendly, or he 
could be miserable. It was a warm day, yet storm clouds gathered over the distant mountains.  

Comma  
Co-ordinating 
conjunction 
Sentence  

3ed sentences A 3ed sentence is three related adjectives all ending in -ed. They are separated by a comma. For 
example: Frightened, terrified, exhausted, they ran from the creature.  
For example: Amused, amazed, excited, he left the circus reluctantly.  

Adjective 
Comma  

List sentences A list sentence has no less than three and no more than four adjectives before the noun. It is often 
used to describe a setting, or person further. For example: It was a dark, long, leafy lane.  
It was a cold, wet, miserable and misty morning.  

 

List 
Comma 
Noun  
Adjective  

All the W’s  
      Questions 

All the W’s has a focus on question marks. 
It will always be a short sentence which begins with: Who? What? When? Where? Why? Would? 
Was? Will? What if?  
For example: Why do you think he ran away? 
What next? Would there ever be another opportunity like this one? Who would take over his role 
now? 

Question mark  
Short sentence 

 

Verb, person   
sentences 

This is an inversion of the typical subject-verb structure.  
The sentence will be opened with a verb to show great importance to the verb. The verb will then be 
followed by a comma and then the name of a person (or a pronoun), followed by the remainder of 
the sentence. 
For example: Flying, John had always been terrified of it.  

Subject 
Verb 
Comma 

 



Running, Sarah almost tripped over her own feet.  
Tiptoeing, he tried to sneak out across the landing without waking anyone up.  

 
Emotion word, 
comma sentences.  

A above, but the first word in the sentence is an emotive word. 
For example: Amazingly, you can spot kingfishers gliding just metres from your feet! 
Thankfully, there are well-marked paths for all ages and abilities. 

Comma  

Year 4: 

The more, the 
more 

This sentence is useful when developing a character trait in a story. The first more should be 
followed by an emotive word and the second more should be followed by a related action.  
For example: The more upset she was, the more her tears flowed.  
The more angry he became, the more he hammered his fist on the table.  
This can also be used as ‘The less, the less’ or ‘The more, the less’ or ‘The less, the more’  

Emotive word 
Action  

Sound! Cause.  The sentence will open with a sound to catch the readers attention, followed by an exclamation 
mark. The second sentence will explain more about the sound.  
For example: Splat! The water balloon burst as it hit the wall. 
Bang! The lift exploded as it reached the ground floor, covering the hallway in thick smoke.  
C-r-e-a-k! The floorboards slowly began to tear themselves apart, revealing the mummified body.  

Onomatopoeia 
Exclamation 
mark 

 

Short sentences 
for dramatic 
effect.  

This is usually 1 – 3 sentences, sometimes used with an exclamation mark at the end.  
For example: 
Everything failed!  
The ship exploded! 

Dramatic 
Effect  
Exclamation 
mark  

HANDS sentences  Is a helpful reminder for remembering to use subordinating conjunctions within sentences: however, 
although, nevertheless, despite, since. 
For example: 
Although the dog was very cute, he was very mischievous.  
The weather was beautiful, however it was predicted to change quickly.  

Subordinating 
conjunction 
Comma  
Clause 
Main clause 
Subordinate 
clause  

Ad, same Ad This sentence contains two identical adjectives, one repeated shortly after the other, a comma comes 
before the repetition of the adjective.  
For example: He was a fast runner, fast because he needed to be.  
It was a cold planet, cold due to the distance from the sun.  

Adjective 
Repetition  
Comma  

Noun, who, which, 
where, that  

This sentence will help children use relative clauses in their writing.  
There will be a noun to start followed by a comma and then a relative pronoun, followed by the rest 
of the sentence.  
For example: Cakes, which taste fantastic, are not so good for your health.  
Snakes, which scare me, are not always poisonous. 
My pet dog, who only has three legs, loves to chase seagulls. 

Relative clause  
Comma 

 



The sentence must make sense without the relative clause, the relative clause is providing extra 
information.  

De:De sentences This is a compound sentence in which two independent clauses are separated by a colon. The first 
clause is descriptive, the second clause adds further detail. For example: 
I was exhausted: I hadn’t slept for more than two days.  
Snails are slow: they take hours to cross the shortest of distances. 
The vampire is a dreadful creature: it kills by sucking all the blood from its victims.  

Compound 
sentence  
Independent 
clauses 
Colon  
Description 
Detail  

Double adverb 
(ly) sentences  

The sentence must end with two adverbs of manner.  
The first part of the sentence ends in a verb.  
It often has a co-ordinating conjunction (and) in the middle of the two adverbs.  
For example: 
He swam slowly and falteringly.  
She sang soulfully and emotionally.  
He exercised vigorously and enthusiastically.  

Adverb  
Verb 
Co-ordinating 
conjunction  

2 pair sentences  A two pair sentence has two pairs of related adjectives. Each pair of adjectives is separated by a co-
ordinating conjunction. Each pair is separated by a comma.  
For example:  
Exhausted and worried, cold and hungry, they did not know how much further they had to go.  
Injured and terrified, shell-shocked and lost, he wandered aimlessly across the battlefield. 
  

Adjective 
Pair 
Co-ordinating 
conjunction 
Comma  
  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

HANDS sentences  
Revision from 
Year 4  

Is a helpful reminder for remembering to use subordinating conjunctions within sentences: however, 
although, nevertheless, despite, since. 
For example: 
Although the dog was very cute, he was very mischievous.  
The weather was beautiful, however it was predicted to change quickly.  

Subordinating 
conjunction 
Comma  
Clause 
Main clause 
Subordinate 
clause  

Personification of 
weather  

Is where a type of weather is given a human mood.  
E.g. Norman was beaten by the hail. (aggression) 
The wind stroked the space shuttle gently before lift off. (caring) 

Personification   

Noun, who, which, 
where, that   

This sentence will help children use relative clauses in their writing.  
There will be a noun to start followed by a comma and then a relative pronoun, followed by the rest 
of the sentence.  
For example: Cakes, which taste fantastic, are not so good for your health.  

Relative clause  
Comma 

 



 
 
 
 
 
 
 
 
 
 
Year 5: 

Snakes, which scare me, are not always poisonous. 
My pet dog, who only has three legs, loves to chase seagulls. 
The sentence must make sense without the relative clause, the relative clause is providing extra 
information.  

If, if, if, then  This is three dependent clauses in series. It is a good way to start or end a story. It is a good way 
to summarise too.  
Each clause starts with if, each clause ends with a comma. 
For example: 
If the alarm had gone off, if the bus had been on time, if the road repairs had been completed, then 
his life would not have been destroyed.  

Dependent 
clause 
Series 
Comma 
Clause 

 
Many questions  A many questions sentence usually begin with one of the following: 

Who, what, where, when, why, how or what if? 
The first question is the main question introducing the topic, the questions that come after (normally 
3 or 4 more) extend the thought process of the initial question. Only the first question starts with a 
capital letter. 
For example: 
Where is the treasure? the diamonds? the gold? the rubies? 
What if she was lost? trapped? captured? murdered?  

Question mark  
 

Some; others 
sentences 

These are a compound sentence which begins with the word some and have a semi-colon rather 
than a conjunction which separates the latter half of the sentence. They are useful in a way of 
introducing a dilemma / argument in both fiction and non-fiction contexts.  
For example: 
Some people love football; others just can’t stand it.  
Some days are full of enjoyment; others begin and end terribly.  

Semi colon  
Compound 
sentence 
Conjunction  

 

The question 
is….? 

This is two sentences. The first is a short description of an action or statement of fact. The second 
begins with the phrase ‘The question is:’ followed by a colon and the question.  
For example: 
Jack disappeared. The question is: where did he go?  
Theron had betrayed his king. The question is: could he still be trusted?  

Colon 
Question mark  
Sentence 

 

Name – adjective 
pair -dashes-  

This sentence works on a show and tell basis, where the name and details form the main clause and 
are separated and explained by the qualities described in the adjective pair. 
For example: 
Achilles – fiery and ferocious – led the Myrmidons through the formidable Trojan defences.  
Little Tim – happy and generous – was always fun to be around.  

Dash  
Adjective  
Pair 

 

 
 

HANDS sentences  
New conjunctions  

Is a helpful reminder for remembering to use subordinating conjunctions within sentences: however, 
although, nevertheless, despite, since, on the other hand, likewise, moreover, therefore.  

Subordinating 
conjunction 



 
 
 
 
 
 
 
 
 
 
 
 
 
Year 6: 

For example: 
Although the dog was very cute, he was very mischievous.  
The weather was beautiful, however it was predicted to change quickly.  

Comma  
Clause 
Main clause 
Subordinate 
clause  

3 bad – 
question? 

This sentence begins with three negative words (usually adjectives). First and second followed by 
commas. Third followed by a dash, then a question which relates to the negative adjectives. Impact 
is dramatic. 
For example: 
Thirst, heatstroke, exhaustion – which would kill him first? 
Greed, jealousy, hatred – which of these was John Brown’s worst trait?  

Dashes 
Parenthesis 
Adjective 
Question mark  

Imagine 3 
examples:  

This sentence begins with the word imagine, then describe three facets of something (often times or 
places). The first two facets are separated by commas and the third concludes with a colon. The 
writer then explains that such a time or place exists. 
For example: 
Imagine a time when people may not be afraid, when life might be much simpler, when everyone 
could help each other: this is the story of that time. 

Colon 
Repetition  
Comma  

When; when; 
when; then  

This sentence ends with a statement, which is preceded by three examples of occurrences, which, 
when combined, lend credibility/prove/predict the final statement. Great striking paragraph or opening. 
Between each example there is a semi-colon, before ‘then’ there is a comma instead of a semi-colon.  
For example: 
When tumultuous thunder shakes the ground; when blinding lightning tears the sky; when storm 
clouds block every ray of hopeful light, then you know the Kraken is approaching. 

 
When the air around you suddenly freezes; when your blood chills; when the sudden silence terrifies 
you, then the haunting begins.  

Semi-colon 
List  

 

So…. This sentence uses ellipsis to create tension. It can also be used to show a character’s struggle to get 
a handle on the moment. After the ellipsis, they can place an overwhelming feeling. 
For example: 
He’d never felt so…. odd.  
Howard Carter could not believe what he had discovered. It was just so…astounding.  

Ellipsis 
Tension  

Outside (inside).  This sentence supports children to use parenthesis with brackets. 
It shows what a character is feeling on the outside and then in parenthesis shows the character’s 
inner thoughts. The full stop goes on the outside of the brackets, not the inside.  
For example:  
Jonathan said how pleased he was to be at the party (it wasn’t the truth – he longed be elsewhere).  

Parenthesis  
Brackets  

 



Kate ate the cake that was given to her with enthusiasm and delight (inside however she wished she 
had turned down the offer).  

(aka) sentences Aka is an abbreviation for also known as.  
It can be used figuratively and sarcastically.  
The aka part is inserted in brackets with parenthesis.  
For example: 
My Dad (aka the worst cook in England) entered the kitchen with a smile on his face.  
John Wilson (aka The Bonecrusher) seemed quite ordinary when you first met him.  

Parenthesis 
Brackets 
Aka  

Irony sentences  This sentence deliberately overstates how good or bad something is. The overstated word (such as 
wonderful) is then shown to be a falsehood in the remainder of the sentence, when truth is evidenced. 
Begin by collecting superlatives which can be used in the initial, ironic part of the sentence.  
The irony is often showed by using inverted commas.  
For example: 
Our ‘luxury’ hotel turned out to be a farm outbuilding. 
The ‘trip of our dreams’ was, in fact, our worst nightmare. 

Irony  
 

 

 

 

 

 

 

 

 

 

 

 



Wńting L�g Teŉ Oвƹew 

The c�÷Ƶ used f¼ the diffeŀnt puƔôes � ɻting aŀ belć: 

To explain        To enteƶain 

To infÈ       To descńbe 

To naƗte        To peƵuade 

To ŀpé       To ŀc÷nt 

To discuss       To ŀflect 

 

Cycle A- 
2025-
2025 

Year 3/4 

Autumn 1 
 

Autumn 2 
 

Spńng 1 
 

Spńng 2 
 

Summer 1 
 

Summer 2 
 

Reading 
text 

RichaĿ the ThiĿ- 
Shakespear 

Stŀet Child Escape fŘ P�peii Sȩmming against the StÈ The Gŀat F� 
Bank Heist 

C�÷Ƶ Passing 
Thųgh Us by 
Małe Pieľy- 

Pœtǐ  
 

The Bħ Ȩo Biked 
the WÇd 

PuƔôe To descńbe a Tud¼ 
banqueting hall 

To ŀc÷nt life 
in the 

əh÷se 

To peƵuade ab÷t 
fl�ing in the l�al aŀa  

To infÈ ab÷t natuļl disasteƵ To enteƶain 
thųgh pœtǐ 

To ŀflect � an 
expeńence 

Audience To cŀate a display 
f¼ their leaŊing � 

Tudè. 

To shaŀ � 
VictÅan day. 

Wńting letteƵ to the l�al 
c÷ncil ab÷t hć 

fl�ing has affected the 
aŀa. 

To shaŀ ȩth DeĽyshiŀ Life To shaŀ ȩth a 
l�al nuƵing h�e 

To cŀate a Tńp 
adǮs¼ ŀǮew f¼ 

the ‘Spiŀ Café’ 
based � the 

c�ing that they 
haв d�e 

FÈ Descńptiв ɻting 
Pœtǐ 

Diaǐ fŘ 
diffeŀnt 

FÈal letteƵ 
PeƵuasiв leaflet 

N�-chř��ical ŀpé 
Letter 

Pœms- Shć me, 
d�’t tell me  

Tńp adǮs¼ ŀǮew 
Leaflet 



 chaļcter 
peƵpectiвs 

 Explanati� 
Rec÷nt 

Descńptiв pœtǐ Adвƶ 
Letter 

M�el The Teƙble Tudè Stŀet Child Fl�ed- Pictuŀ b� Sȩmming against the stÈ C�÷Ƶ passing 
thųgh us 

Restauļnt ŀǮeʈ 

Stimulus https://ɸw.bb                                
c.co.uk/ 

pŒļmmes/p01dt98f 

https://ɸw.bbc.            
co.uk/ 

pŒļmmes/           
p011m3yg 

https://ɸw.  deĽys 
hiŀtimes 

.co.uk/neʈ/ ȥather 
/ȡtch-this-Ǯdeo-

shğ-fl�ing-acűs-
chesteŁield-after-

heaȟ-ļin-and-snć-
f¿ing-clôuŀ-�-
busy-ųtes-4931822 

https://ɸw .bbc.co.uk/ 
iplayer/epis�e /m00 

13ǫd/bitesize-daily-911-year-
�ds-ge�ļphy-910-year-
�ds-3-natuļl-disasteƵ 

 https://ɸw. 
y÷tube.c�/ 
ȡtch?v=ATf 

00LgHs0k 

Gļmmar 
taught 

 
 
 
 
 
 

Identifying 
adjectiвs, вĽs and 

n÷ns (pũer, 
c�m�, c�lectiв, 

abstļct)  
Identifying Ȩat 
makes a sentence 
Expanded n÷n 

phļses 
 

Fřted 
adвĽials � 
time and place 
Expanded n÷n  

phļses 
Use � past 

tense 
Chř��ical 

Àer 
C�juncti�s 

(subÀinating 
and co-

Àinating) 
Deвlº use � 

fiƵt peƵ� 

FÈal language 
C�juncti�s 

(subÀinating and co-
Àinating) 

Relatiв clauses 
Pôsessiв apôtũhes 

 

Pŀsentati�al deǮces 
Fřted adвĽials 

C�juncti�s 
FÈal language 

Expanded n÷n phļses  

Expanded n÷n 
phļses 

Fřted adвĽials 
Tense  

Rhyming ɓs 
N÷ns (pũer, 

c�m�, 
c�lectiв, 
abstļct) 

Apôtũhes f¼ 
c�tļcti�s 

 

C�mas in a list 
Fřted adвĽials 
Expanded n÷n 

phļses 
Exclamati� maŇs 
C�mas in a list 

C�juncti�s  

PuƔôe To enteƶain ab÷t 
Tudè thųgh pœtǐ  

To naƗte To ŀpé fŘ the scene 
� a Ǿcano eƷpti� 

To ŀflect � the effect � natuļl 
disasteƵ fŘ Ǧǐing pƣnts � 

Ǯew 
 

To discuss theft  To naƗte a play 

Audience To shaŀ ȩth each 
class- pœtǐ 

afteŊ� 

Reading ȩth a 
ŀlatiв- 

Reading their 

To make a neʈpaper as 
a class 

Shaŀ ȩth the infant childŀn Gussie’s kitchen Dļma 
peŁÈance- 

paŀnts/ caŀƵ to 
ȡtch. 



naƗtiвs to an 
adult. 

 

FÈ Pœtǐ 
Rhyming pœms 
NaƗtiв pœm 

Limeńcks (AABBA 
stƷctuŀ) 

NaƗtiв sat in 
L�d� duńng 
the VictÅan 

times. 

Diaǐ/ ŀc÷nt/ 
neʈpaper/ letter 

Fable- cŀating a naƗtiв ȩth 
a meaning. 
Stò b�Ŀs 

NaƗtiв 
FiƵt peƵ� naƗtiв 

Discussi� text 
ab÷t  

Is it ńght to take 
s�ething that 

isn’t y÷Ƶ? 
LetteƵ 

To ŀ-ɻte the 
ending to the Bħ 

Ȩo Biked the 
WÇd 

-naƗtiвs 
- play scńpts 

-naƗtiв pœms 
M�el Teƙble Tud¼ 

Limeńcks  
Stŀet child Escape fŘ P�peii  Sȩmming against the stÈ The Gŀat F� 

Bank Heist 
The Bħ Ȩo Biked 

the WÇd 
Stimulus https://ɸw.bbc               

.co.uk/cbbc/ȡtch/  
hÞble-histÅes-                       
s�g-ȩвs-�- 

henǐ-Ǯii-s�g#:~:                 
text=%22     
Diȃced 

%2C%20beheaded 
%20and%20died.,  

ICONIC%20Henǐ% 
20VIII's%20               

Wiвs%20s�g. 

https://ɸw.y÷           
tube.c�/ 

ȡtch?v=XP1u  
4F7fxnU&t=8s 

https://ɸw.y÷tube.c�/ 
ȡtch?v=0ugyzbjRqiI  

https://ɸw.deĽyshiŀtimes.co.uk/ 
neʈ/peºle/iв-leaŊt-nõhing- 

t�ay-i-haв-no-life- 
anger-at-slć-pŒŀss-as-
fl�-meeting-in-chesteŁield-
maŇs-tȮ-yeaƵ-since-stÈ-

babet-5376374 

Z� call ȩth 
Onjali Q. Rauf 

Images to suppé 
leaŊing  

Gļmmar 
taught  

 
 
 
 
 
 

Rhyming ə 
Descńptiв 

Ƿabulaǐ using 
adjectiвs 

Expanded n÷n 
phļses 

Fřted adвĽials  

Expanded n÷n 
phļses f¼ 
settings and 
chaļcteƵ 

On�atºœia  
Exclamati� 

maŇs 
Deвlºing 
sentence 

stƷctuŀ- shé 
sentences f¼ 

effect, building 
tensi� 

Deвlºing fÈal 
language 

Expanded n÷n phļses 
RhetÅcal questi�s 
C�mas in a list 
Relatiв clauses 

Diŀct speech and use � 
speech maŇs 

Fřted adвĽials 
VeĽs to cŀate ing, ing, ing 
sentences 
Diŀct speech and use � speech 
maŇs 
Syn�yms f¼ said 
Shć me, d�’t tell me 
 
 
 
 
 
 

Fřted adвĽials 
Expanded n÷n 

phļses  
C�juncti�s 

Tense 
FÈal language 

RhetÅcal 
questi�s 

Exclamati� 
maŇs 
Lists 

Speech using 
inвƶed c�mas 
Fřted adвĽials 
Apôtũhes f¼ 

pôsessi� 
Apôtũhes f¼ 

c�tļcti�s 
Expanded n÷n 

phļses 
C�mas in a list 

 



Fřted 
adвĽials 

PuƔôe To explain Ȩat life 
ȡs like as a seƸant  

 To discuss natuļl 
disasteƵ 

   

Audience To cŀate Ǯdeô ȩth 
QR c�es � the 

childŀn ŀading their 
letteƵ. 

 To cŀate a display    

FÈ Explanati� text 
Letter fŘ seƸant’s 
peƵpectiв to master 
Letter fŘ master to 
seƸant- ap��ising  

 Shape pœtǐ    

M�el Stŀet Child   Leȩs Caŗl- The 
M÷se’s Tale 

   

Stimulus Images � VictÅan 
eļ 

 Diffeŀnt shape pœms    

  NFER  NFER  NFER 
Gļmmar 
taught 

 
 
 
 
 
 

Deвlºing 
Ƿabulaǐ using 
syn�yms and 
ant�yms f¼ 

feelings 
Expanded n÷n 

phļses 
C�juncti�s 

Fřted adвĽials 

 Adjectiвs and вĽs 
Expanded n÷n phļses 

Fřted adвĽials 
C�mas f¼ clauses 

SubÀinating 
c�juncti�s 

   

Shé 
ɻting 
units 

(if time) 

 Shé ɻting 
units- The 

Highȡy man 
chaļcter 

descńpti�s/ 
descńptiв 

ɻting 

   Shé ɻting 
units- To ɻte a 
ŀcipe f¼ hć to 
make the pŏuct 
that they haв 

c�ed 

 



 

 

 

 

Cycle A- 
2025-
2025 

Year 5/6 

Autumn 1 
 

Autumn 2 
 

Spńng 1 
 

Spńng 2 
 

Summer 1 
 

Summer 2 
 

Reading 
text 

Secŀts � a Sun King Peľy Jacks�- 
The Olympians 

and the 
Lightening Thief 

The ExplÁr Fiŀ Giň, FÁst Bħ W�der Othello 

PuƔôe To ŀc÷nt Ȩat it ȡs 
life inside an Egyptian 

T�b 

To naƗte stÅes 
ab÷t the Ancient 

Gŀeks 

To naƗte an 
adвntuŀ 
naƗtiв 

To discuss Ȩether tŀes 
sh÷ld be cut dĔ 

To ŀflect � 
a chaļcter’s 
peƵ�ality 

To naƗte fŘ diffeŀnt 
peƵpectiвs 

Audience To shaŀ ȩth the õher 
childŀn in year 5/6 as 
paƶ � Egyptian day 

Read to the Year 
3/4s 

Reading ȩth 
a ŀlatiв- A 
chance to ŀad 

their stò 
ȩth an adult 
fŘ h�e 

Shaŀ ȩth L�gshaw 
Mªand Discúǐ 

Centŀ 

To send to the 
auth¼ � the 
b� W�der 

To shaŀ ȩth next year’s Y5/6 
childŀn- c�pôe a b� 

FÈ FiƵt peƵ� ŀc÷nt 
Diaǐ 

 

NaƗtiв péal 
stò ȩth 
flashbacks 
N�-linear 

Suspense 
stò- linear 

 
FiƵt peƵ� 
naƗtiв 

 
Diffeŀnt 

peƵpectiв 
 

Flashback 
naƗtiв 

Debate text- ‘Sh÷ld 
defÁstati� be illegal?’ 

 
LetteƵ 

 
Bl� 

 
PeƵuasi� 

Chaļcter 
descńpti�- 

August 
August’s 

mum 
August’s 
fńends 

A chaļcter 
Ȩo is 

unkind to him 

NaƗtiв 
NaƗtiв pœm 

FiƵt peƵ� naƗtiв 
Diaǐ 



M�el The Secŀts � a Sun 
King 

Peľy Jacks� 
and the 

Lightening Thief 

The ExplÁr What the Macaw Saw W�der Othello/ W�der 

Stimulus https://ɸw.liteļcy 
shed. 

c�/the-egyptian-
pyļmids.html 

Snippets fŘ the 
film 

https://ɸw.lit
eļcy  

shed.c�/the-
ɚd-cup-

shed. 
html 

DefÁstati� 
in the Amaz� 

Ǯdeo 

https://ɸw.liteļcy  
shed.c�/                      

the-ɚd-cup-          
shed. 
html 

DefÁstati� in the 
Amaz� Ǯdeo 

Snippets � 
the film 

https://ɸw.liteļcy                
shed. 

c�/ȩng.html 

Gļmmar 
taught  

 
 
 
 
 
 

Expanded n÷n phļses 
Fřted adвĽials 

C�juncti�s 
Use � apôtũhes 

Identifying ɓ 
class � 

adjectiвs, 
n÷ns, вĽs, 
pũôiti�s, 

c�juncti�s and 
adвĽs 

Figuļtiв 
language/ 
similes/ 

peƵ�ificati� 
SubÀinate 

clauses 
Semi-c��s 

Fřted 
adвĽials 

Inвƶed c�mas 
f¼ speech 

Alan Peat- If, if, 
if, then sentences, 
name- adjectiв 
pair- dashes 

and iřy 
sentences 

Shć me, 
d�’t tell me 

ReǮse the use 
� speech 

Alan Peat- 3 
bad- 

questi�?, 
So…  

Expanded 
n÷n phļses 
Paŀnthesis 

Fřted 
adвĽials 

Debate- Deвlºing use � 
PEE in ŀsp�ses 

Use � questi� maŇs 
and exclamati� maŇs 
Use � c�esiв deǮces 

Fřted adвĽials 
When; Ȩen; Ȩen; then 
sentences (use � semi-

c��s) 

Alan Peat- 
De:De 

sentences, 
(AKA) 

sentences, 
inside 

(÷tside) 
sentences- 
c��s and 
paŀnthesis 
Expanded 

n÷n phļses 
Fřted 

adвĽials 
Hyphens 

Semi-c��s 

Inвƶed c�mas f¼ speech 
Fřted adвĽials 

Semi-c��s 
Hyphens 

Paŀnthesis 
 



 
PuƔôe To explain hć HĈĿ 

Caƶer f÷nd 
Tutankhamun’s t�b 

To infÈ To peƵuade To ŀflect To descńbe To ŀc÷nt fŘ a chaļcter’s 
peƵpectiв 

Audience ChesteŁield & Distńct 
L�al Histò S�iety 

To cŀate a Spiŀ 
Winter Olympics 

neʈpaper 

MPs- T�y 
PeŇins / 

peƵ� � their 
chƣce 

To peŁÈ a pœm in a 
pœtǐ ‘slam’. 

To pŀsent to 
�e anõher 
(Y5 duńng 
SATS ȥek) 

M���ues ŀcÀed 

FÈ N�- chř��ical 
ŀpé 

InstƷcti�s 
 

Neʈpaper 
linking ȩth the 
Winter Olympics 

2025 
Repé 
Bl� 

 

FÈal letter- 
What else in 

Bńtain ȥ can 
do to help 

sustainability 
Pôter/ adвƶ 

Leaflet 
ReǮew 

Pœtǐ ȩth meaning Pœtǐ 
Descńptiв 

ɻting 
N�-

chř��ical 
ŀpé 

Diaǐ 
Letter 

PôtcaĿ 
Neʈpaper aƶicle 

 

M�el Ancient Egypt- DK 
Eyeȩtness 

The GŨ 
Gŀeks 

The ExplÁr The Gŀak Kap� Tŀe Jabbeƾcky- 
Leȩs Caƣl 

pœm 

Othello 

Stimulus https://ɸw.bbc.co.uk/ 
teach/class-clips-

Ǯdeo/aƶicles/z824bqt 

Olympic c�tļst 
Ǯdeô 

https://ɸw.b              
bc.co.uk 
/teach/               

class-clips-
Ǯdeo              

/aƶicles/ 
zbhȪty 

https://ɸw.y÷tube.c� 
/ȡtch?v=b4eLTYUcj7k 

Jabbeƾcky 
Ǯdeo 

Film � the play 

Gļmmar 
taught 

 
 
 
 
 
 

Pŀsentati�al deǮces- 
bullet pƣnts 
Paŀnthesis 

Deвlºing sentence 
stƷctuŀ- Alan Peat- 
Relatiв clauses, So…, 

HANDS Sentence 

Repéed/ diŀct 
speech 
Fřted 

adвĽials 
Semi-c��s 

Recap � 
pŀǮ÷sly used 

Alan Peat 
sentences 

Use � 
peƵuasiв 
Ƿabulaǐ 
Debates- use 
� fÈal 
language 
Actiв and 

passiв Ǽce 
Alan Peat- 
HANDS, 

Deвlºing emõiв 
language 

Deвlºing pœtic 
techniques- ��atºia, 

ŀpetiti�, Ńyming  

Adjectiвs 
Expanded 

n÷n phļses 
Fřted 

adвĽials 
Similes 

C�juncti�s 
Paŀnthesis 

FiƵt peƵ�  
Use � Shakespeaŀ’s Ƿabulaǐ  

C��s 
Semi-c��s 

Hyphens 
 



C�juncti�s 
(co-Àinating/ 
subÀinating)  

Imagine 3 
examples, 

Ȩen; Ȩen; 
Ȩen; then 
sentence. 

PuƔôe     A ȥek 
ŀcapping 

gļmmar in 
pŀpaļti� 
f¼ SATs 
based � 

QLA 

 
Audience      

FÈ      
M�el      

Stimulus      
Gļmmar 
taught  

 
 
 
 
 
 
 

     

  NFER  NFER  NFER 
Shé 

ɻting 
units (if 

time) 

Pœtǐ- The Mummy Ate 
My H�eə 

Aesº’s fables- 
linking to an 
Ancient Gŀek 

legend 

Alma- 
Suspense 

 Jabbeƾcky- 
N�sense 

pœms ab÷t 
an unusual 

cŀatuŀ 

To infÈ � Ȩy kindness 
matteƵ. 
Pôter 
Leaflet 

N�-chř��ical ŀpé 
https://ɸw.liteļcyshed.c�/f¼-

the-biĿs.html 
 

 

 

 

 



 

 

Cycle 
B- 

2026-
2027 
Year 
3/4 

Autumn 1 
 

Autumn 2 
 

Spńng 1 
 

Spńng 2 
 

Summer 1 
 

Summer 2 
 

Readin
g text 

Queen � DaŇness Beĕlf Race to the FƓen Néh The Ice Childŀn The Chřicles � 
NaŊia 

BŲher’s Gńmm- 
Phillip Pullman 

PuƔôe To descńbe a R�an 
G�dess 

To ŀc÷nt fŘ a 
chaļcter’s peƵpectiв 

To ŀpé fŘ the Néh 
P�e 

To discuss hć to 
ŀduce the effect � 

climate change 

To infÈ To ŀflect 

Audien
ce 

Auth¼ afteŊ�-
Reading to childŀn 
fŘ anõher year 

3/4 class and 
shańng their 
descńpti�s 

Paŀnt afteŊ�- 
Shańng their 

ŀc÷nts fŘ the 
battle betȥen 

Beġlf and Gendel 

Spiŀ Neʈpaper Spiŀ H÷ses � 
Paňiament 

afteŊ�- Childŀn 
pŀsenting their 

ideas. 

To ŀad to the Year 
5/6s 

To shaŀ ȩth Year 2 
childŀn � tļnsiti� 

days. 

FÈ Descńptiв ɻting Diaǐ fŘ diffeŀnt 
chaļcter’s 
peƵpectiвs 

Neʈpaper Balanced ałument 
Neʈpaper 

Bl� 

A tļвl guide to 
NaŊia/ infÈ ab÷t 
a magical cŀatuŀ/ 

NaŊia fact file 
 

Chaļcter ŀflecti� 
j÷Ŋal- diaǐ entǐ 
as a chaļcter fŘ 

the faiǐ tale 

M�el Queen � DaŇness Beġlf Race to the FƓen Néh The Ice Childŀn NaŊia BŲher’s Gńmm Faiǐ 
Tales 

Stimul
us 

https://ɸw.bbc.co.uk/ 
teach/class-clips-

Ǯdeo/aƶicles/ 
zmyhf4j 

https://ɸw.y÷tube.c
� /ȡtch? 

v=Ka0pPet6dnM 

https://ɸw.y÷tube.c�
/ 

ȡtch?v=hlZXf-nqQbU 

https://ɸw.bbc.co.uk
/ 

bitesize/tºics/z8xȎ
82/ 

ȡtch/zchds82 

https://ɸw.y÷tube.c
�/ 

ȡtch?v=WSXjehMy
ieY 

https://ɸw.y÷tube.c
�/ 

ȡtch?v=b9UpmYwv
LOY 

PuƔôe To naƗte ab÷t the 
R�an eļ 

To enteƶain thųgh 
pœtǐ 

To naƗte thųgh 
pœtǐ 

To peƵuade To explain To naƗte 



Audien
ce 

Send their naƗtiвs 
to the auth¼ (6 

cºies) 

To peŁÈ their 
pœms al÷d duńng 

R�an day 

To cŀate a pœtǐ b� L�al c÷ncil Year gųp NaŊia 
Guideb� f¼ the 
sch�’s libļǐ 

Paŀnt afteŊ�/ 
shĊase 

FÈ Linear naƗtiв- 
Retɻting ending � 
Queen � DaŇness 

Pœtǐ Pœtǐ- Based � ļcing 
acűs Euũe 

NaƗtiв stò 

PeƵuasiв letter Explanati� text 
 

Hć to get to NaŊia/ 
Hć Aslan became 
King/ Why NaŊia 

ȡs alȡys ȩnter/ 
Hć cŀatuŀs 
suƹв NaŊia 

Retell a tale ȩth a 
tȩst 

Wńte a new ending 
Cŀate a new faiǐ 

tale 
Pœm 

M�el Queen � DaŇness I am a R�an 
S�dier 

Race to the FƓen Néh The Ice Childŀn NaŊia BŲheƵ’s Gńmm Faiǐ 
tales 

Stimul
us 

https://ɸw.y÷tube.c
� 

/ȡtch?v=eC7ONgTJ
GKw 

https://ɸw.y÷tube.c
�/ 

ȡtch?v=P5e7cl19Ha
0 

https://ɸw.y÷tube. 
c�/ȡtch?v=LYK8ERK

PnNM 

https://ɸw.bbc.co.uk
/ 

teach/sch�-
ļdio/aƶicles/zbgxjs

g 

https://ɸw.bbc.co.uk
/ 

teach/class-clips-
Ǯdeo/aƶicles/zbcg9

2p 

https://ɸw.y÷tube.c
� 

/ȡtch?v=yZ9cJ»s
KGE 

  NFER  NFER  NFER 
Shé 
buƵt 

ɻting 

To descńbe-Setting 
descńpti�- Queen � 

DaŇness 

Chństmas pœtǐ- To 
enteƶain 

To peƵuade- Why Ǯsit 
the Néh P�e? 

S�net 97- William 
Shakespear 

ReǾting Rhymes- 
R�ld Dahl linking to 

things in NaŊia 

 

 

 

 

 

 

 

 

 



 

Cycle B- 
2026-
2027 

Year 5/6 
 

Autumn 1 
 

Autumn 2 
 

Spńng 1 
 

Spńng 2 
 

Summer 1 
 

Summer 2 
 

Reading 
text 

LetteƵ fŘ the 
Lighth÷se 

G�night Mr T� J÷Ŋey to the Riвr 
Sea 

H�es C�heaƶ  

PuƔôe To explain Ȩat the 
black÷t ȡs like. 

To ŀflect To ŀpé To naƗte a mysteǐ 
stò 

To infÈ To explain the 
life � a 
fam÷s 
engineer 

Audience L�al histò gųp To shaŀ as paƶ � 
WW2 day 

Display To shaŀ ȩth the 
year ¾ childŀn 

C�heaƶ 
CÝsp�dence 

display 

L�al 
engineeńng 

fiŉs 
FÈ Rec÷nt, setting 

descńpti�, 
diaǐ 

Letter h�e/ diaǐ entǐ 
fŘ Willie 

Willie’s family membeƵ 

Hć Edmund Hillaǐ 
and Tenzing NÃay 

making the summit � 
Eвŀst 
Repé 

Inteƹew sheƔas 
Bl� 

Y÷tube inteƹew 

Mysteǐ stò ab÷t 
a cńme/ 

unexplained eвnt 
taking place 

Letter to Lily’s dad 
ab÷t her 

discúńes and 
feaƵ 

Bi�ļphy 
N�-

chř��ical 
ŀpé 

InfÈati� 
text 

M�el LetteƵ fŘ the 
Lighth÷se 

G�night Mr T� Eвŀst H�es C�heaƶ W�en in 
Science/ W�en 
in Engineeńng- 

Rachel 
Ignõ�sky 

Stimulus https://ɸw.bbc.co.uk 
/teach/sch�-

ļdio/aƶicles/zkpbf4j 

https://ɸw.bbc.                
co.uk/ 

teach/class-clips-Ǯdeo/ 
aƶicles/zhr9jhv 

https://ɸw.liteļcyshe
d.c� 

/en-gb/ŀs÷ľe/ 
ńde-�-passage 

H�es mûe? Tļiler � C�heaƶ https://ɸw.bbc
.co.uk/bitesize/a
ƶicles/zhp73qt 

PuƔôe To infÈ To naƗte ȩth 
flashbacks 

To peƵuade peºle to 
Ǯsit Bļzil 

To discuss Ȩether 
Stanley Yelnats 

sh÷ld haв been 

To descńbe To peƵuade 



sent to Camp Gŀen 
Lake 

Audience To shaŀ ȩth museum To cŀate a b� Tļвl agents/ 
bŎhuŀ/ bl� pôt 

To shaŀ ȩth l�al 
PSCOs 

To cŀate a display Engineeńng/ 
tħ c�pany/ 

inвst¼ 
FÈ EǦcuati� ŀpé- hć 

to eǦcuate, Ȩat 
eǦcuati� ȡs like f¼ 

childŀn 
InfÈati� text 

Pôter 
Bl� 

NaƗtiв ȩth 
flashbacks 

Diffeŀnt chaļcter 
peƵpectiвs 

 

Why Eвǐ�e Sh÷ld 
Visit Bļzil 
Tļвl bl� 

Vl�- Childŀn to 
ɻte and then Ǯdeo 

Discussi� text 
C÷ƶŠ dļma 

Descńbing setting 
and scene based 

� C�heaƶ 

PeƵuasiв letter 
Dļg�’s den 
pŀsentati� 

M�el EǦcuati� ŀpé- hć 
to eǦcuate, Ȩat 

eǦcuati� ȡs like f¼ 
childŀn 

G�night Mr T� J÷Ŋey to the Riвr 
Sea 

H�es C�heaƶ Izzy Gizmo- 
Pip J�es 

Rôie Reвŀ, 
Engineer- 

Andŀa Beaty 
Stimulus https://ɸw.bbc.co.uk/ 

bitesize/tºics/z7Ȥnk7/ 
ȡtch/z6xdnk7 

https://ɸw.liteļcy 
shed.c�/ en-
us/ŀs÷ľe/                

geŉans-in-the-ȿs 

https://ɸw.ɸf.Ã.uk/              
Ȩeŀ-ȥ-

ə/amaz� 

H�es mûe? https://ɸw.y÷tub
e.c�/ȡtch?v=4R

SXyl-oEtc 

Dļg�’s den 
clip 

PuƔôe To descńbe    To ŀc÷nt To enteƶain 
Audience Paŀnt pœtǐ afteŊ�    ChesteŁield C�lage EngineeƵ in the 

l�al aŀa 
FÈ NaƗtiв pœtǐ ab÷t D-

Day 
   Engineer’s 

Handb� Entǐ 
Pœm inspiŀd 
by the Ńythm, 
múment ¼ 
s÷nds � 
machines. 

M�el 'NÈandy' by Juno 
Veteļn Cyńl Cļin 

   Engineer 
Academy- Steв 

Maƶin 

The Way Things 
WÆ Nć- 

DaǮd 
Macauley 

Stimulus https://ɸw.bbc.co.uk 
/teach/class-clips-

Ǯdeo/aƶicles/zf49ņ6 

    https://ɸw.yo
utube.c�/ȡtc



h?v=Xh_Lk7kDr
UI 

Shé 
buƵt 

ɻting 
ideas 

To ŀpé � Ad�f Hitler To ŀc÷nt the Chństmas 
TƷce thųgh pœtǐ 

duńng WWI 

 Chaļcter 
snapshõ’s- 

Stanely’s fiƵt day 
Setting Descńpti�- 

The Deseƶ Heat 

Visit fŘ l�al 
engineer 

 

  NFER  NFER  NFER 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Spelling 

Within sch�, ȥ f�lć the Ed Shed spelling scheme. We haв adapted the stƷctuŀ to suit ÷r mixed-age cuƙculum, meaning pupils leaŊ �e year 
gųp’s spellings and spelling patteŊs �e ȥek, and the õher year gųp’s the f�lĐng ȥek. This ensuŀs that all pupils access spellings appũńate f¼ 
their year gųp, ŀǮse patteŊs fŘ the pŀǮ÷s year, and aŀ also expôed to the expectati�s � the next year gųp. Pupils ŀceiв their new spellings � 
a M�day al�g ȩth a h�eə sheet to c�plete at h�e, and they aŀ tested each Fńday. 

F¼ childŀn Ȩo need additi�al suppé ȩth spelling, ȥ haв embedded Little Wandle’s Rapid Catch-Up pŒļmme f¼ thôe still deвlºing their 
ph�etic knĒedge. This is deliвŀd in small gųps to ensuŀ teaching is diŀct, tałeted, and effectiв. 

 

Handɻting 

At Spiŀ Juni¼ Sch�, ȥ use the Tȩnkl Handɻting Scheme as it pŷdes a stƷctuŀd, pŒŀssiв appŌch to deвlºing fluent, legible handɻting 
acűs KS2. In mixed-year classes, the scheme suppés teacheƵ in deliвńng c�sistent, age-appũńate handɻting instƷcti� Ȩile ensuńng that all 
pupils mú thųgh the pŒŀssi� at a pace that matches their indiǮdual needs. Handɻting sh÷ld be taught a miniumum � tȩce a ȥek. The aims � 
the Handɻting Scheme that ȥ use is to: 

- Ensuŀ all pupils deвlº a fluent, jƣned handɻting style by the end � Year 6. 
- Pŷde a c�sistent appŌch to letter fÈati�, jƣns and pŀsentati� acűs mixed-age classes. 
- Suppé pupils Ȩo ŀquiŀ additi�al c�s�idati� Ȩile enabling c�fident ɻteƵ to pŒŀss. 

The Tȩnkl Handɻting Scheme is simple to f�lć, is a pŒŀssiв d�ument and has links to suppéing ŀs÷ľes f¼ each ȥek. With 12 ȥeks' ɨh � 
planning f¼ each teŉ � the academic year, the pŒŀssi� úƹew guides teacheƵ thųgh teaching handɻting fŘ LSK2 to UKS2. 

 

 

 

 

 

 



Lesson structure: 

At the beginning � any less�s being ŀcÀed in b�s, childŀn ȩll put their date (M�day 2nd FebƷaǐ 2026) and LI (LI: To descńbe settings, 
chaļcter and atmôpheŀ). 
Childŀn ȩll c�plete a ‘6 in 6’, Ȩich ȩll be made up � six punctuati� and gļmmar (PAG) questi�s.  
Pŀfix/ suffix questi� Identifying gļmmatical featuŀ Adding in missing punctuati� 

StandaĿ English Syn�ym ¼ ant�ym � PČr Up Ƿabulaǐ Dictati� sentence 

 
Next, the class ȩll go úr their Tº Ten ɓs fŘ ÷r WÀ PČr list. The fiƵt less� � the unit ȩll include the teaching � this new Ƿabulaǐ, 
then the ŀmainder � the ȥeks ȩll be ŀcap and ŀǮsiting using a ļnge � actiǮties linking to etym��y, mÙh��y, ph���y, éh�ļphy. 
Gļph��y and make c�necti�s. The ɓs � the scŀen sh÷ld be c�÷r-c�ed вĽs in ŀd, n÷ns in gŀy, adjectiвs in gŀen and adвĽs in 
½nge. 
Wńting less�s ȩll Ǧǐ in natuŀ, depending � the puƔôe f¼ ɻting and f�us � the less�. Oвr a unit � ɻting, it ɯld be typical to see: 
Less� 1- The m�el text (high quality text, s�etimes the b� being ŀad duńng ŀading less�s) being shaŀd and explÁd thųgh dļma actiǮties. 
Less� 2- The use � a genŀ t�kit being explÁd and analysing the m�el text. 
Less�s 3/4/5- The teaching and leaŊing � PAG pńnciples Ȩich ɯld suppé that puƔôe f¼ ɻting. 
Less� 6- Deвlºing sentence stƷctuŀ using Alan Peat sentences to deвlº Ǧńed sentence stƷctuŀs used ȩthin ɻting. 
Less� 7- Childŀn plan their Ĕ ɻting based � the m�el text but can chôe the path that they ȡnt to go dĔ. 
Less� 8- M�elled ɻting by the teacher, including handɻtten ə to m�el ÷r handɻting p�icy. This sh÷ld be added to the class ɻting 
əing ȡll. 
Less� 9,10,11- Independent ɻting, s�e � Ȩich ȩll be assessed. 
Less� 12-Chance f¼ childŀn to edit and impŶ their ə at a ɓ, sentence and text leвl. 
Self-assessment, peer-assessment and teacher feedback aŀ an integļl paƶ � ÷r Wńting less�s at Spiŀ. This sh÷ld be �gƣng thųgh÷t the 
less�, as ȥll as at the end � the less� to help maŇ ə. 
Less� 13- Childŀn to publish their ə in their ɻting anth��y b�s. 
 
 
 
 



Assessment in Wńting 
Within daily less�s, teacheƵ giв the childŀn вĽal feedback � their ɻtten ə. When it c�es to cŀating l�ger pieces � ɻting, staff ȩll add 
a number �to the childŀn’s editing page so that the childŀn knć this is Ȩeŀ s�ething needs editing, impŷng ¼ changing. VeĽal feedback 
sh÷ld be eǮdenced in the childŀn’s b�s using the c�e ‘VF’. Once the editing pŎess has taken place, the childŀn pŏuced a published вƵi� � 
their ɻting in their Wńting Anth��y b�s. These aŀ assessed at least �ce per half teŉ. The teacheƵ c�plete the ŀleǦnt Teacher Assessment Gńd 
f¼ the piece � ə depending � the child’s year gųp ¼ ɻting ability. The childŀn aŀ giвn c�ments � Ȩat stŀngths � their ə aŀ and 
aŀas f¼ deвlºment. F¼ childŀn Ȩo cannõ access ə at either the KS1 ¼ KS2 leвl, ə is pŷded to them that is ŀleǦnt to their stage � 
academic deвlºment. Childŀn əing � statements pń¼ to KS1 aŀ assessed using the FÈatiв Fµpńnts d�uments. 

  



SEND in my subject 
 

C�niti� and LeaŊing C�municati� and Inteļcti� 
Subject C�ceŊs f¼ SEND Pŷsi� f¼ SEND Subject C�ceŊs f¼ SEND Pŷsi� f¼ SEND 
- C�plex Ƿabulaǐ  
- Challenging texts to ŀad 

and undeƵtand as m�el 
texts. 

- Limited əing memò 
(fÃetting instƷcti�s ¼ 
ideas mid-task) 

- Difficulty Ãanising 
ideas into a sequence 

- Slć pŎessing speed 
- Challenges ȩth spelling, 

gļmmar ¼ sentence 
c�stƷcti� 

- Specific leaŊing 
difficulties such as 
dyslexia 

 
 
 
 
 
 

- Chunked tasks ȩth clear, 
manageable steps 

- Stòb�Ŀs to suppé 
sequencing and idea geneļti� 

- Widgit symb�s to ŀinf¿e 
Ƿabulaǐ, c�cepts and 
instƷcti�s 

- WÀ banks, sentence staƶeƵ 
and ɻting fļmes 

- Diffeŀntiated ÷tc�es (e.g., 
ŀduced ɻting l�d, scaff�ded 
paļgļphs) 

- iPads f¼ typing, pŀdictiв text, 
¼ speech-to-text t�s to 
ŀduce c�nitiв l�d 

- OвňeaŊing and ŀpetiti� � 
key ɻting skills 

- Visual exemplaƵ � text 
stƷctuŀs 

 

- UndeƵtanding challenging 
Ƿabulaǐ. 

- UndeƵtanding the Àer to 
c�plete the tasks. 

- Difficulty undeƵtanding 
figuļtiв language ¼ 
infeŀnce 

- Challenges fÈing 
sentences ½lly 

- S�ial c�municati� 
needs (e.g., autism 
spectƷm c�diti�s) 

 

- Widgit-suppéed Ƿabulaǐ to 
clańfy key teŉs and c�cepts 

- Pŀ-teaching � Ƿabulaǐ and 
sentence stƷctuŀs 

- iPads f¼ ½l ŀheaƵal, ŀcÀing 
ideas, ¼ using c�municati� apps 

- Stòb�Ŀs to suppé naƗtiв 
stƷctuŀ and idea geneļti� 

- M�elling and shaŀd ɻting to 
dem�stļte sentence c�stƷcti� 

- Visual pŘpts f¼ figuļtiв 
language and gļmmar 

- StƷctuŀd talk actiǮties befÁ 
ɻting 

 
 

Physical and Sensò S�ial, Emõi�al and Mental Health 
Subject C�ceŊs f¼ SEND Pŷsi� f¼ SEND Subject C�ceŊs f¼ SEND Pŷsi� f¼ SEND 
- StƷggling ȩth 

s÷ndscapes used Ȩich 
may be t� nƣsy. 

- Diffeŀnt pencil gńps 
giвn to suppé hć 
pencils aŀ held. 

- Headph�es giвn if s÷nd is 
needed f¼ the task/ used Ȩeŀ 
appũńate. 

-  iPads ¼ laptºs as an 
alteŊatiв to handɻting 

- Lć self-esteem ¼ fear � 
failuŀ 

- Anxiety aųnd ɻting 
tasks 

- Lć-stakes ɻting ºpéunities to 
build c�fidence 

- Chƣce � ɻting t�s, including 
iPads, to ŀduce pŀssuŀ 

- Stòb�Ŀs to bŀak tasks into 
achieǦble steps 



 
 
 
 
 
 
 

- Speech-to-text t�s to bypass 
physical baƙeƵ 

- Slºed b�Ŀs, pencil gńps, ¼ 
adapted pens 

- Enlałed pńnt, c�÷ŀd 
úňays, ¼ Widgit symb�s f¼ 
Ǯsual clańty 

- Reduced ɻting l�d ȩth f�us 
� quality úr quantity 

- Stòb�Ŀs to allć pupils to 
plan Ǯsually befÁ ɻting 

- Diffeŀntiated ŀcÀing meth�s 
(typing, dictati�, dļȩng + 
labels) 

 
 

- Difficulty sustaining 
attenti� ¼ managing 
fƷstļti� 

- AǼdance � l�ger 
tasks 
 

- Pôitiв ŀinf¿ement and clear 
success cńteńa 

- Calm, pŀdictable ųtines f¼ 
ɻting less�s 

- Diffeŀntiated tasks that allć 
success at diffeŀnt leвls 

- Chunked instƷcti�s ȩth Ǯsual 
ŀmindeƵ (e.g., Widgit symb�s) 

- Oppéunities f¼ múment bŀaks 
 

 

 

 

 

 


