
 

 

 

 

 

 



Reading Oвƹew 

 
Our pļctice in the teaching � ŀading is defined by cuƘnt nati�al guidance � best pļctice, in-seƹce tļining, staff 
discussi� and pőessi�al judgement. 
 
Skills needed f¼ ŀading aŀ taught ȩthin ŀal c�texts Ȩeŀвr pôsible and teacheƵ plan cŀatiв and ŀleǦnt links to their 
class tºics as a stimulus thųgh÷t each year. 
 
Our appŌch to the teaching � ŀading is multi-faceted incÙ½ting ½cy, dļma, ŀal c�texts and high-quality liteļtuŀ. 
and Ťed in ŀseaľh-infÈed pļctice. Dļȩng � ScaĽ×gh’s Reading Rºe, ȥ aim to deвlº childŀn’s ɓ ŀc�niti� 
(ph���ical aȡŀness, dec�ing, and sight ŀc�niti�) ȩth language c�pŀhensi� (backgųnd knĒedge, Ƿabulaǐ, 
language stƷctuŀ, вĽal ŀas�ing, and liteļcy knĒedge), and t�ether c�tńbuting to a střg “ũe” � ŀading fluency. 



 

 

 



 
We ȡnt all childŀn to leaв Spiŀ Juni¼ Sch� ȩth a life-l�g ŀading habit and a lú � b�s because ŀading ȩll 
impŶ their Ƿabulaǐ, inspiŀ their cŀatiǮty and impŶ their ability to ɻte ȥll. Reading is centļl to ÷r ɻting 
cuƙculum because it bŌdens Ƿabulaǐ, fuels imaginati� and pŷdes the ńch linguistic m�els that childŀn need in Àer 
to ɻte ȥll. Wheŀвr pôsible, ŀading skills aŀ taught ȩthin meaningful, ŀal-life c�texts, ȩth teacheƵ planning cŀatiв 
and ŀleǦnt links to class tºics to stimulate engagement and deepen undeƵtanding. This also includes linking clôely to ɻting.  
 
 

Thųgh÷t the sch�, caŀful attenti� is giвn to the fÈal stƷctuŀs � English, including gļmmatical detail, punctuati� 
and spelling. Our ŀading cuƙculum is designed to deвlº c�fident, fluent, and enthusiastic ŀadeƵ Ȩo can undeƵtand, 
inteƔŀt, and ŀsp�d cńtically to a ȩde ļnge � texts. Thųgh systematic teaching � ph�ics, Ƿabulaǐ, c�pŀhensi�, 
and ŀading fluency, pupils build the knĒedge and skills needed to access the ȩder cuƙculum and deвlº a lifel�g lú � 
ŀading. TeacheƵ use high-quality texts and cűs-cuƙcular links to immeƵe pupils in the genŀ and c�text � their ɻting, 
suppéing ĔeƵhip, c�fidence and cŀatiǮty.  

 

 

 

 

 

 

 

 

 

 

 



Oļcy 

Fluent ŀading is built � accuļte ɓ ŀc�niti�, aut�aticity, and pűidy. At Spiŀ Juni¼ Sch�, ȥ ŀc�nise that childŀn 
bec�e střger ŀadeƵ Ȩen they haв ŀgular, stƷctuŀd ºpéunities to think, ŀheaƵe, and ŀfine their ideas al÷d. Thųgh 
the Vƣce 21 Oļcy Fļmeə, childŀn leaŊ to aƶiculate ideas cleaňy, build Ƿabulaǐ thųgh talk, c�lab½te effectiвly, 
deвlº sentence stƷctuŀs, and use sp�en language as a t� f¼ thinking and вĽal ŀas�ing – undeƔinning fluency and 
c�pŀhensi�. Střg ½l language pŷdes a f÷ndati� that ŀading deвlºs fŘ.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 



When pupils can aƶiculate their ideas cleaňy, they aŀ far better equipped to expŀss their undeƵtanding and ŀas�ing skills in 
Àer to fully c�pŀhend Ȩat they aŀ ŀading. Within less� plans, staff pŷde plenty � ºpƶunities f¼ pupils to discuss 
their th÷ghts and ideas. 

 

Thųgh l�ing at the Oļcy Fļmeə, the c�nitiв and linguistic stļnds aŀ integļl to ŀading c�pŀhensi�; duńng 
b�talk, it is thųgh the c�nitiв stļnd � ½cy that students leaŊ the pŀdicting, clańfying, summańsing and questi�ing 
skills so cƷcial to ŀading c�pŀhensi�. 
 
The EEF Guidance Impŷng Liteļcy in Key Stage 2 explains, Ȩile students ‘may haв the dec�ing skills ŀquiŀd to say a 
ɓ ÷t l÷d, they ȩll �ly be able to undeƵtand Ȩat it means if it is alŀady in their Ƿabulaǐ.’ Oļcy plays an impéant 
ŗe in deвlºing students’ undeƵtanding � the metac�nitiв pŎesses implicit in ŀading. 

 

 

  

 

 

 

 

 

 

 



We haв deвlºed ÷r discussi� guidelines and sentence stems f¼ deвlºing talk in the classŠ. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                          

 

 

 

 

 

 



Teaching and Lea Ŋing 
 

We f�lć a tȮ-year cycle f¼ Reading to acc�m�ate ÷r mixed-age gųps. Our tȮ-year plan uses high-quality texts 
that act as appũńate m�els and link, Ȩeŀ pôsible, to tºics cúŀd in õher subjects acűs ÷r cuƙculum. In additi� to 
this, ȥ use pictuŀ b�s, Ǯdeo extļcts, audio clips and Widgit symb�s Ȩeŀ necessaǐ, to suppé and help the childŀn 
Ǯsualise ceƶain aspects � the ŀading cuƙculum. 

 

When implementing ÷r Reading cuƙculum, all childŀn haв access to quality-fiƵt teaching as standaĿ. This is suppéed by 
additi�al inteƸenti�s Ȩeŀ appũńate to deвlº gaps in knĒedge, including: gaps in ph�etic undeƵtanding, delays in 
ŀading fluency ¼ to suppé ŀading c�pŀhensi� stļtegies. InteƸenti�s aŀ caƙed ÷t to suppé ŀading by bõh teacheƵ 
and teaching assistants. V�unteeƵ (as paƶ � the Sch� Reader PŒļmme) aŀ also inǮted into sch� to help ensuŀ that all 
childŀn haв the ºpéunity to ŀad al÷d to an adult each ȥek. 

 

Reading is taught explicitly in each class eвǐ day. High-leвl texts haв been chôen based � extensiв ŀseaľh and 
pőessi�al ŀc�mendati�s, to ensuŀ the childŀn aŀ expôed to a ļnge � challenging texts. This includes texts fŘ 
diffeŀnt cultuŀs, eļs, s�ial peƵpectiвs and texts Ȩich pŘõe deeper-leвl thinking.  

 

Thųgh÷t all � the ŀading texts studied, the ŀading d�ains aŀ taught and built up� to deвlº the childŀn’s ability to 
ŀsp�d to a ļnge � questi�s ab÷t a text. This is to best pŀpaŀ them f¼ bõh summatiв assessments thųgh÷t their 
educati�, as ȥll as their ȩder life skills. In line ȩth statutò assessments, a gŀater f�us is placed � thôe skills Ȩich 
aŀ mÁ fŀquently assessed, including ŀtńeǦl, infeŀnce and undeƵtanding � ɓ meaning. 

 



TeacheƵ use Questi� Leвl Analysis (QLA) fŘ fÈal assessments to identify stŀngths, misc�cepti�s, and gaps in pupils’ 
leaŊing. Assessment ÷tc�es aŀ caŀfully analysed and used to infÈ futuŀ planning, ensuńng teaching is ŀsp�siв to 
pupils’ needs. Tałeted inteƸenti�s, additi�al pļctice, and ŀteaching ºpéunities aŀ implemented to addŀss identified gaps, 
enabling pupils to secuŀ key knĒedge and skills and make sustained pŒŀss acűs the cuƙculum. 

 

Widgit Symb�s aŀ a stƷctuŀd Ǯsual language designed to illustļte single c�cepts cleaňy and c�cisely, helping indiǮduals 
Ȩo face baƙeƵ to ŀading ¼ вĽal c�municati�. The system featuŀs a c�lecti� � úr 7,000 images cúńng a 
Ƿabulaǐ � mÁ than 55,000 ɓs. Rather than ŀlying � ļnd� images, the Widgit Symb� Set f�lğ a stńct, l�ical 
schematic stƷctuŀ. This Ʒle-based "schema" allğ useƵ to independently dec�e and build their Ƿabulaǐ. 
These symb� suppés can aid c�municati�, undeƵtanding, leaŊing and independence and help peºle ŀalise their full põential. 

 

 

 

 

 

 

 

 

 

 

 

 

 



Reseaľh based appŌch is infÈed by the guidance published in Impŷng Liteļcy in Key Stage 2, EEF  

1. Deвlº pupils’ language capabilities 

PuƔôeful speaking and listening actiǮties suppé pupils’ language deвlºment. PuƔôeful actiǮties include: 

 c�lab½tiв leaŊing actiǮties Ȩeŀ pupils can shaŀ their th÷ght pŎesses; 

 ŀading b�s al÷d and discussing them, including use � stƷctuŀd questi�ing; 

 pupils aƶiculating their ideas вĽally befÁ ɻting. 

PŘõe high quality dial�ue in the classŠ, betȥen the teacher and the pupils and betȥen pupils, to suppé pupils to 
deвlº their thinking and use � language. 

Extend pupils’ Ƿabulaǐ by explicitly teaching new ɓs, pŷding ŀpeated expôuŀ to new ɓs, and pŷding 
ºpéunities f¼ pupils to use new ɓs. 

 

2. Suppé pupils to deвlº fluent ŀading capabilities 

Fluent ŀading suppés c�pŀhensi� because pupils’ c�nitiв ŀs÷ľes can be ŀdiŀcted fŘ f�using � ɓ ŀc�niti� to 
c�pŀhending the text. 

Deвlº pupils’ fluency thųgh: 

 guided ½l ŀading instƷcti�—teacheƵ m�el fluent ŀading, then pupils ŀad the same text al÷d ȩth appũńate 
feedback; and 

 ŀpeated ŀading—pupils ŀ-ŀad a shé and meaningful passage a set number � times ¼ until they ŀach a suitable leвl 
� fluency. 

 

3. Teach ŀading c�pŀhensi� stļtegies thųgh m�elling and suppéed pļctice 

Teach specific stļtegies that pupils can apply to m�it¼ and úľ�e baƙeƵ to c�pŀhensi�. These include: 

 pŀdicti� (based � text c�tent and c�text); 



 questi�ing; 

 clańfying; 

 summańsing; and 

 actiǦting pń¼ knĒedge. 

M�el and scaff�d these stļtegies; then suppé pupils to incŀasingly use ŀading c�pŀhensi� stļtegies independently, ȩth 
less and less pŘpting fŘ the teacher. 

Texts sh÷ld be caŀfully selected to suppé the teaching � these stļtegies. 

4. Tałet teaching and suppé by accuļtely assessing pupil needs 

Use high quality assessment and diagnôis to tałet and adapt teaching to pupils’ needs. Rapid pŷsi� � suppé is impéant, 
but it is cńtical to ensuŀ it is the ńght suppé. 

Integļte fÈatiв assessment into classŠ teaching stļtegies to help ensuŀ that teaching is appũńately tałeted and that 
pupil needs aŀ identified. 

Diagnôtic assessment can be used to infÈ pőessi�al judgement ab÷t the best next steps; it also makes teaching mÁ 
efficient by ensuńng that effé is nõ ȡsted � ŀheaƵing skills ¼ c�tent that a pupil alŀady knğ ȥll. 

 

TeacheƵ m�el ŀading skills explicitly, dem�stļting the use � ph�etical aȡŀness, spelling stļtegies, gļmmar chƣces and 
вĽal ŀas�ing techniques in shaŀd ŀading sessi�s. Guided and tałeted ŀading sessi�s addŀss the specific needs � 
gųps and indiǮduals, helping to identify and fill gaps in knĒedge, build effectiвly � pń¼ leaŊing and deepen 
undeƵtanding � the skills needed to be an effectiв ŀader. In line ȩth EEF ŀc�mendati�s, pupils aŀ taught to ŀ-ŀad, 
ŀǮse and edit their ə, using stƷctuŀd ųtines and success cńteńa to impŶ clańty, accuļcy and impact. 

 

 



  



To pŘõe, m�el and enc÷ļge all childŀn to ŀad al÷d ȥ f�lć Alex Quigly’s, Clôing The Reading Gap – Guide to Wh�e 
Class Reading; pŷding a ļnge � techniques to use ȩthin ŀading less�s thųgh÷t sch�.  

Teacher-led Ȩ�e class ŀading - The teacher ŀads ȩth the appũńate degŀe � fluency (pace, expŀssi�, stŀss and 
int�ati�). Typically, explanati�s and questi�s aŀ inteƵpeƵed duńng ŀading, al�gside checking Ƿabulaǐ and 
m�itÅng c�pŀhensi�. Benefits include:  the teacher m�els fluent, expeƶ ŀading; the teacher can plan to c�cisely explain 
Ƿabulaǐ, ask questi�s, ¼ �fer clańficati�s, duńng the act � ŀading; the teacher can mÁ specifically c�tŗ the task. 

Wh�e class ŀading: pupils selected to ŀad indiǮdually  - The teacher selects indiǮduals to ŀad (this can be at ļnd�, ¼ 
ȩth indiǮduals selected – Ȩich c÷ld significantly influence the impact � the appŌch).                                                        
Benefits include: pupils’ pļctise their ŀading skill; teacheƵ can assess pupils’ ŀading skill and fluency; the teacher can mÁ 
specifically c�tŗ the task, selecting indiǮduals, pôing questi�s etc. 

Ch½l ŀading - With an appũńate passage fŘ a text, the teacher and pupils ŀad in unis�. AlteŊatiвly, the ‘antiph�’ 
appŌch – dļȩng up� ŀligi÷s ŀadings – calls f¼ the class to be diǮded into tȮ ¼ mÁ gųps, ȩth each gųp being 
ŀsp�sible f¼ diffeŀnt paƶs � the text.                                                                                                                                       
Benefits include: pupils’ pļctise their ŀading skill: pupils can deвlº an aȡŀness � ŀading ȩth the appũńate pace and 
int�ati�; less skilled pupils can deвlº c�fidence and fluency, peŃaps less inhibited by ŀading al�g ȩthin a gųp. 

Paiŀd ŀading - Pupils aŀ aƗnged into paiƵ and ŀad to �e anõher. This can be in a fashi� Ȩich alteŊates, paļgļph by 
paļgļph, ¼ page by page.                                                                                                                                   
Benefits include: pupils’ pļctise their ŀading skill; less skilled pupils can deвlº c�fidence, and fluency Pupils aŀ assigned 
clear ŗes and g�ls ȩthin their ŀading. Theŀ is a shaŀd ŀsp�sibility; the teacher can assess pupils’ ŀading skill and 
fluency. 

Repeated ŀading - Repeated ŀading is used ȩth вǐ y÷ng childŀn and ȩth matuŀ pupils alike as a ȡy to c�s�idate 
c�pŀhensi�. Re-ŀading is �ten guided.                                                                                                               
Benefits include: pupils’ pļctise their ŀading skill; theŀ is s�e eǮdence that ŀpeated ŀading can enhance c�pŀhensi� 
(especially if m�elled fiƵt by a teacher ¼ exemplaǐ audio); less skilled pupils can deвlº c�fidence and fluency; teacheƵ can 
assess pupils’ ŀading skill and fluency. 



IndiǮdual, silent ŀading - Pupils ŀad indiǮdually and 
independently.                                                                           
Benefits include: pupils’ pļctise their ŀading skill; less skilled pupils 
can deвlº c�fidence and fluency, ȩth÷t inteļcting ȩth their 
peeƵ; the teacher may be better able to assess pupils’ ŀading skill and 
fluency � an indiǮdual basis 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Key Reading Skills (KS2) 
Key Stage 2 ŀading f�uses � mûng fŘ dec�ing ɓs to deep c�pŀhensi� and cńtical analysis.  

CÁ Skill Aŀas 

 Dec�ing & Fluency: Reading unfamiliar ɓs accuļtely and fluently. 

 RetńeǦl: Finding and extļcting specific facts ¼ details fŘ text. 

 Infeŀnce: UndeƵtanding hidden meanings by c�bining text clues ȩth backgųnd knĒedge. 

 Pŀdicti�: Anticipating Ȩat happens next based � details stated and implied. 

 Explanati�: Explaining hć stƷctuŀ, Ƿabulaǐ, and pŀsentati� c�tńbute to meaning. 

 Summańsing: Identifying main ideas fŘ mÁ than �e paļgļph to sum up c�tent. 

 C�pańs�: Making c�pańs�s ȩthin a text ¼ acűs diffeŀnt texts 

 

To ensuŀ pupils expeńence a bŌd ļnge � text types, a Ȩ�e-sch� genŀ úƹew suppés planning and pŒŀssi�. This 
ensuŀs that childŀn enc÷nter, pļctise and master a ȩde Ǧńety � ŀading genŀs acűs their time at Spiŀ Juni¼ Sch�. 

 

 

 

 

 

 

 



PŒŀssi� � skills 

In ÷r mixed-age classes, ŀading pŒŀssi� is caŀfully stƷctuŀd so that all pupils mú fíĿ in their leaŊing Ȩile 
accessing teaching that is appũńate f¼ their stage. Alth÷gh pupils aŀ taught t�ether, the pŒŀssi� � skills fŘ Year 3 to 
Year 6 is f�lČd to ensuŀ that each child builds � pń¼ knĒedge and is pŀpaŀd f¼ the next stage � leaŊing. 

TeacheƵ plan ŀading units that include shaŀd inputs, m�elled dec�ing, ŀading, and ½cy-ńch discussi� accessible to all 
leaŊeƵ, Ȩile pŷding diffeŀntiated expectati�s f¼ ÷tc�es.  

In Key Stage 2, pŒŀssi� � skills in ŀading (table belć) ÷tlines hć childŀn mú fŘ dec�ing ɓs to adǦnced 
c�pŀhensi�, cńtical eǦluati�, and ŀading f¼ pleasuŀ. As per the Nati�al Cuƙculum f¼ England, ɓ ŀading f�uses 
pńmańly � Ƿabulaǐ acquisiti�, Ȩile c�pŀhensi� takes pŀcedence as pupils adǦnce fŘ Year 3 to Year 6.  

Aŀa � f�us YeaƵ 3 and 4 YeaƵ 5 and 6 
WÀ Reading & 
Fluency 

Pupils apply their ph�ic knĒedge to dec�e unfamiliar 
ɓs smµhly. They f�us � ŀading mÙh��y 
(pŀfixes and suffixes) to figuŀ ÷t ɓ meanings.  

Pupils ŀad a ȩde ļnge � texts silently and 
aut�atically. They alter their int�ati�, t�e, 
and Ǿume Ȩen ŀading al÷d to shć a deep 
undeƵtanding � the text. 

V�abulaǐ & 
C�text 

Pupils check that a text makes sense to them. They discuss 
the meaning � ɓs by l�ing at the suƬnding 
c�text. 

Pupils explÁ hć authè use language 
delibeļtely. They eǦluate the impact � figuļtiв 
language, metaphè, and nuances � the ŀader. 

RetńeǦl & 
Summańsati� 

Pupils l�ate and ŀtńeв basic facts fŘ ficti� and n�-
ficti� texts. They identify main ideas fŘ single 
paļgļphs to summańse eвnts. 

Pupils tļck infÈati� acűs a Ȩ�e text. They 
c�bine, ŀcÀ, and summańse ideas dļȭ fŘ 
multiple paļgļphs ¼ text s÷ľes. 

Infeŀnce & 
Pŀdicti� 
 

Pupils dļw simple infeŀnces ab÷t a chaļcter's feelings, 
th÷ghts, and mõiвs fŘ their acti�s. They pŀdict 
Ȩat might happen next based � explicitly stated details. 

Pupils justify their infeŀnces by explicitly linking 
them to eǮdence in the text. They pŀdict futuŀ plõ 
pƣnts using subtle, implied clues. 

Themes, 
C�вnti�s, & 
C�pańs� 

Pupils build familiańty ȩth diвƵe text types. These 
include faiǐ tales, myths, legends, and stƷctuŀd n�-
ficti�. 

Pupils identify ŀcuƙng themes acűs diffeŀnt 
b�s. They c�tļst Ǯeɷƣnts, distinguish facts 
fŘ ºini�s, and c�paŀ texts fŘ diffeŀnt 
histÅcal peń�s. 



 

Ph�ics and Spelling 

At Spiŀ Juni¼ Sch�, ȥ belieв that ŀading is the fundamental passpé to the entiŀ cuƙculum and a cƷcial life skill. Our 
pńmaǐ intent is to ensuŀ that eвǐ child leaвs Key Stage 2 as a fluent, c�fident, and mõiǦted ŀader Ȩo ŀads f¼ bõh 
pleasuŀ and puƔôe.  

 

While the majÅty � ÷r pupils c�plete their eaňy ŀading j÷Ŋey by the end � Key Stage 1, ȥ ŀc�nise that s�e childŀn 
enter ¼ mú thųgh KS2 ȩth gaps in their ph�ic knĒedge ¼ dec�ing fluency. To ensuŀ that no child is left behind, ȥ 
extend the ńg×s, systematic fļmeə � the Little Wandle Lette Ƶ and S÷nds ReǮsed Rapid Catch-up  pŒļmme into KS2. 
This pŷdes tałeted, age-appũńate, and ļpid inteƸenti� to clôe attainment gaps efficiently and ŀstÁ ŀading c�fidence. 
It is deliвŀd in small gųps to ensuŀ teaching is diŀct, tałeted, and effectiв. 

 

We maintain the same high expectati�s, fidelity, and abs�ute c�sistency � ųtines and language in KS2 as aŀ established in 
the eaňy yeaƵ.  

 Rig×s Assessment : Pupils Ȩo aŀ nõ yet ŀading fluently, ¼ Ȩo jƣn the sch� paƶ-ȡy thųgh the year, aŀ 
immediately scŀened using the Little Wandle Placement Assessment . This pinpƣnts exact gaps in their gļpheme-ph�eme 
cÝsp�dences (GPCs) and blending skills. 

 Rapid Catch- Up PŒļmme: Tałeted pupils in YeaƵ 3 to 6 ŀceiв daily ph�ic sessi�s utilising the Little Wandle Rapid 
Catch-Up pathȡy. Deliвŀd at a sȩft pace in small peer gųps, these less�s f�us shaƔly � addŀssing specific 
misc�cepti�s and masteńng Phase 5 GPCs.  

 Matched Dec�able B�s: To fôter c�fidence and ŀduce c�nitiв úň�d, pupils ŀad b�s that aŀ pŀcisely 
matched to their secuŀ ph�ic leвl (at 95% accuļcy ¼ abú). These texts aŀ used acűs thŀe tałeted sch� ŀading 
pļctice sessi�s a ȥek—f�using sequentially � dec�ing, pű�y, and c�pŀhensi�.  



 Expeƶ Staff Tļining: Eвǐ teacher and teaching assistant ŀsp�sible f¼ ŀading in KS2 is fully tļined in the Little 
Wandle meth���y. This guaļntees that eƩ-feedback is immediate, suppéiв, and m�els cÝct ph�ic blendings.  

 

Thųgh the unc�pŘising applicati� � the Little Wandle fļmeə in KS2, ȥ achieв a ļpid, measuļble impact � pupil 
÷tc�es.  

 Rapid PŒŀss: Regular summatiв assessments and heat maps allć the Reading Lead and SLT to tļck pŒŀss clôely, 
ensuńng pupils make ļpid gains to "gļduate" fŘ ph�ic suppé into the ȩder KS2 spelling scheme.  

 Clôing the Attainment Gap : The systematic appŌch, inclusiв � ph�ics and spellings, ensuŀs that Țlneļble gųps, 
including Pupil Pŀmium and SEND students, naƭ the ŀading gap betȥen themselвs and their peeƵ.  

 Independence and Cu ƙculum Access: As dec�ing bec�es aut�atic, pupils shift their c�nitiв eneły fŘ segmenting 
ɓs to deeper c�pŀhensi�. This empČƵ them to access the full bŀath � the ȩder KS2 cuƙculum independently 
and cultiǦtes a genuine, lifel�g lú � ŀading. 

 

All staff teaching ph�ics f�lć the guidelines set ÷t in the Little Wandle RCU (Raºid Catch-Up) scheme.  

 

Within sch�, ȥ f�lć the Ed Shed spelling scheme. We haв adapted the stƷctuŀ to suit ÷r mixed-age cuƙculum, meaning 
pupils leaŊ �e year gųp’s spellings and spelling patteŊs �e ȥek, and the õher year gųp’s the f�lĐng ȥek. This 
ensuŀs that all pupils access spellings appũńate f¼ their year gųp, ŀǮse patteŊs fŘ the pŀǮ÷s year, and aŀ also 
expôed to the expectati�s � the next year gųp. Pupils ŀceiв their new spellings � a M�day al�g ȩth a h�eə sheet 
to c�plete at h�e, and they aŀ tested each Fńday. 

 

 



Skill Aŀa Year 3 Year 4 Year 5 Year 6 

PatteŊs & Rules Y3/4 spelling Ʒles Y3/4 statutò 
ɓs 

Y5/6 spelling Ʒles Y5/6 statutò ɓs 

Pŀfixes & 
Suffixes 

un-, dis-, mis-, ŀ-, 
pŀ- 

-ly, -÷s, -ti� -able/-ible, -ably/-
ibly 

C�fident use � all taught 
pŀfixes/suffixes 

Stļtegies S÷nding ÷t; ɓ 
families 

Syllables, 
mÙh��y 

Etym��y & 
mÙh��y 

Independent applicati� � stļtegies 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



Reading Oвƹew – TȮ-year cycle 
 

Cycle A 
2025-2026 

Year 3/4 Year 5/6 

Teŉ 1- Autumn 1066, Tudè, VictÅans Egyptians/ Gŀeks 
 Text 1 Text 2 Pœtǐ Text 1 Text 2 Pœtǐ 
 RichaĿ the ThiĿ- 

Shakespear  
Stŀet Child The Highȡy Man Secŀts � a Sun 

King- Emma 
Caƣ 

Peľy Jacks�- The 
Olympians and the 
Lightening Thief 

Aesº’s fables 

Teŉ 2- Spńng Natuļl disasteƵ/ fl�ing RainfÁsts 
 Text 1 Text 2 Pœtǐ Text 1 Text 2 Pœtǐ 
 Escape fŘ 

P�peii 
Sȩmming against 

the stÈ 
Shape pœtǐ- 

Leȩs Caŗl- The 
M÷se’s Tale 

The ExplÁr Fiŀ Giň, FÁst Bħ Tyger- William 
Blake 

Teŉ 3- Summer C�ing & nutńti�  Textiles 
 Text 1 Text 2 Pœtǐ Text 1 Text 2 Pœtǐ 
 The Gŀat F� 

Bank Heist 
The bħ Ȩo biked 

the ɚd  
C�÷Ƶ Passing 
Thųgh Us by 
Małe Pieľy 

W�der Othello Jabbeƾcky  

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

Cycle B 
2026-2027 

Year 3/4 Year 5/6 

Teŉ 1- Autumn Vikings/ R�ans WW2 
 Text 1 Text 2 Pœtǐ Text 1 Text 2 Pœtǐ 
 Queen � 

DaŇness- T�y 
Bļdman 

Beġlf- Michael 
MÙuło 

I am a R�an 
S�dier 

LetteƵ fŘ the 
Lighth÷se 

G�night Mr T� In Flander’s fields 
All day it has 

ļined- Alun Leȩs  
Teŉ 2- Spńng Extŀme EnǮřments M÷ntains/RiвƵ 

 Text 1 Text 2 Pœtǐ Text 1 Text 2 Pœtǐ 
 Race to the FƓen 

Néh 
 

The Ice Childŀn S�net 97- 
Willaim Shakespear 

J÷Ŋey to the 
Riвr Sea 

H�es L�ing glass 
ńвr- R�eƶ 

L÷is Steвns�  
Teŉ 3- Summer Sculptuŀ Mechanical 

 Text 1 Text 2 Pœtǐ Text 1 Text 2 Pœtǐ 
 The Chřicles � 

NaŊia 
BŲher’s Gńmm- 
Phillip Pullman 
(Faiǐ tales) 

ReǾting Rhymes- 
R�ld Dahl 

C�heaƶ Bi�ļphy � 
Michael Fańday 

 

  



Lesson structure 

Nõ all ŀading less�s aŀ ŀcÀed in b�s due to fluency, ½cy and Kagan actiǮties planned to suppé leaŊing. At the 
beginning � any less�s being ŀcÀed in b�s, childŀn ȩll put the date (M�day 2nd FebƷaǐ 2026) and LI – based � 
�e � the seвn Key Stage 2 ŀading d�ains (belć) 

 
 

Reading less�s in Key Stage 2 f�us � tļnsiti�ing pupils fŘ dec�ing ɓs to deep c�pŀhensi� and cńtical 
analysis. The cuƙculum is diǮded into seвn d�ains; the d�ains aŀ taught thųgh a Ǧńety � actiǮties linking to Alex 
Quigly’s techniques f¼ teaching ŀading. 
 
Typically, less�s last 40 – 45 minutes and may c�sist � a ļnge � stands fŘ the Nati�al Cuƙculum.  
  
V�abulaǐ - Find and explain the meaning � ɓs in c�text. 



V�abulaǐ deвlºment is a key c�p�ent � ÷r Key Stage 2 ŀading cuƙculum. Explicit Ƿabulaǐ instƷcti� enables 
pupils to access incŀasingly c�plex texts, deepen their c�pŀhensi�, and c�municate effectiвly acűs the cuƙculum. 
TeacheƵ caŀfully select and teach ambiti÷s Ƿabulaǐ befÁ, duńng, and after ŀading, explÅng the meaning � 
unfamiliar ɓs and phļses ȩthin c�text. Pupils aŀ enc÷ļged to discuss, apply, and ŀǮsit new Ƿabulaǐ ŀgulaňy 
to suppé ŀtenti� and undeƵtanding. Thųgh expôuŀ to a ńch ļnge � texts and stƷctuŀd ºpéunities f¼ Ƿabulaǐ 
expl½ti�, pupils deвlº the bŀadth and depth � language needed to bec�e c�fident ŀadeƵ, ɻteƵ, and leaŊeƵ. 
 
Infeŀnce - UndeƵtand hidden meanings using clues fŘ the text. 
Infeŀnce is explicitly taught thųgh÷t Key Stage 2 to deвlº pupils’ ability to ŀad bey�d the liteļl meaning � a text. As 
pupils pŒŀss thųgh the cuƙculum, they aŀ taught to use clues fŘ the text al�gside their Ĕ knĒedge and 
undeƵtanding to make ŀas�ed inteƔŀtati�s ab÷t chaļcteƵ, eвnts, themes, and authè’ intenti�s. TeacheƵ m�el the 
pŎess � infeƙng, enc÷ļge pupils to justify their ideas ȩth eǮdence, and pŷde ŀgular ºpéunities to discuss and 
eǦluate diffeŀnt inteƔŀtati�s. Deвlºing infeŀnce skills is essential f¼ deep c�pŀhensi�, cńtical thinking, and success 
in ŀading assessments, as it enables pupils to engage mÁ fully ȩth incŀasingly c�plex texts. 
 
Pŀdicti� - Deteŉine Ȩat might happen next based � eǮdence. 
Pŀdicti� is taught thųgh÷t Key Stage 2 to deвlº pupils’ actiв engagement ȩth texts and stŀngthen their 
c�pŀhensi� skills. Pupils aŀ taught to use eǮdence fŘ the text, al�gside their pń¼ knĒedge and undeƵtanding � 
language, genŀ, and authÅal intent, to make infÈed pŀdicti�s ab÷t Ȩat might happen next. TeacheƵ m�el hć to 
identify and inteƔŀt clues ȩthin a text and enc÷ļge pupils to justify their pŀdicti�s using eǮdence. Regular ºpéunities 
to pŀdict befÁ, duńng, and after ŀading help pupils to m�it¼ their undeƵtanding, think cńtically ab÷t texts, and bec�e 
mÁ ŀflectiв and stļtegic ŀadeƵ. 
 
Explanati� - Explain hć c�tent, lay÷t, ¼ pŀsentati� chƣces c�tńbute to meaning. 
Explanati� is taught thųgh÷t Key Stage 2 to deвlº pupils’ ability to aƶiculate their undeƵtanding � a text and justify 
their ideas using eǮdence. Pupils aŀ taught to explain chaļcteƵ’ acti�s, authè’ chƣces, themes, and the impact � 
language and stƷctuŀ � the ŀader. TeacheƵ m�el hć to c�stƷct clear, ŀas�ed ŀsp�ses and suppé pupils in using 



eǮdence fŘ the text to justify their thinking. Regular ºpéunities f¼ discussi� and ɻtten ŀsp�ses enable pupils to 
deepen their c�pŀhensi�, deвlº cńtical thinking skills, and c�municate their ideas effectiвly. These skills aŀ essential 
f¼ achieǮng a secuŀ undeƵtanding � incŀasingly c�plex texts and f¼ success in ŀading assessments. 

RetńeǦl - L�ate and tļck dĔ facts and details fŘ the text. 

RetńeǦl is taught because it helps childŀn mú knĒedge into l�g-teŉ memò and makes that knĒedge easier to use 
in futuŀ leaŊing. It is a key paƶ � hć pupils build secuŀ undeƵtanding acűs subjects. When pupils aŀ asked to ŀcall 
Ȩat they haв ŀad, they aŀ mÁ likely to undeƵtand key ideas such as: 
 ChaļcteƵ and their mõiǦti�s  
 Main eвnts in a stò  
 Key infÈati� in n�-ficti� texts  
This helps them build a cleaŀr úļll undeƵtanding � the text. RetńeǮng meanings � ɓs in c�text helps pupils 
ŀmember new Ƿabulaǐ f¼ l�ger. F¼ example, ŀcalling the meaning � ɓs fŘ a class núl helps them ŀc�nise 
and use them in futuŀ ŀading. 
 
Summańsing - Identify and sequence the main ideas � a passage. 
Summańsing is taught because it helps pupils f�us � key ideas, undeƵtand texts mÁ deeply, and Ãanise infÈati� 
cleaňy. It is taught thųgh speaking, ɻting, stƷctuŀd fļmeəs, and gļdual ŀducti� � detail, helping pupils mú 
fŘ ŀtelling to c�cise, accuļte summańes that suppé úļll ŀading c�pŀhensi�. 
In KS2 ŀading less�s, summańsing is taught because it helps pupils undeƵtand Ȩat they haв ŀad, f�us � key ideas, 
and Ãanise infÈati� cleaňy in their minds. It is a key ŀading skill that suppés c�pŀhensi� and pŀpaŀs pupils f¼ 
mÁ c�plex analysis later �. Summańsing ŀquiŀs pupils to identify the main ideas helping to undeƵtand the úļll 
meaning � a stò ¼ infÈati� text. When pupils summańse, they must decide Ȩat is impéant and Ȩat is nõ. This 
stŀngthens their ability to: 
 Identify key eвnts  
 Rec�nise themes  
 UndeƵtand stƷctuŀ 



Summańsing helps pupils pŎess and stÁ infÈati� in l�g-teŉ memò by ŀÃanising it in their Ĕ ɓs. Once 
pupils can summańse a text, they aŀ better able to mú � to higher-leвl skills such as infeŀnce (“Ȩy did this happen?”) 
and eǦluati� (“hć effectiв is the auth¼’s chƣce?”). 

Assessment 

Assessment f¼ leaŊing plays a key ŗe in ensuńng pŒŀssi�. TeacheƵ identify the specific year-gųp �jectiвs each child 
is əing tĈĿs and pŷde tałeted feedback and scaff�ding. Reading less� ÷tc�es aŀ adapted so that pupils 
undeƵtand Ȩat pŒŀssi� l�s like ȩthin a mixed-age enǮřment. This ensuŀs that y÷nger pupils aŀ suppéed to meet 
age-ŀlated expectati�s, Ȩile �der pupils aŀ challenged to extend their skills and ə tĈĿs gŀater depth. 

 

Teŉly summatiв assessment takes place thųgh÷t sch� to eǦluate pupils’ leaŊing, knĒedge, and skill acquisiti�. Data is 
used to deteŉine and stƷctuŀ futuŀ less�s and identify aŀas, and pupils, ŀquińng fuƶher input.  

 

To suppé accuļte assessment and m�it¼ pupil pŒŀss, pupils in YeaƵ 3–5 c�plete teŉly NFER (Nati�al F÷ndati� f¼ 
Educati�al Reseaľh) assessments in ŀading. These standaĿised assessments pŷde teacheƵ ȩth Ǧluable infÈati� ab÷t 
pupils' attainment and pŒŀss against age-ŀlated expectati�s. In Year 6, pupils c�plete pŀǮ÷s Key Stage 2 SATs ŀading 
papeƵ to familiańse them ȩth the fÈat, c�tent, and expectati�s � the statutò assessments. Outc�es fŘ bõh NFER 
assessments and SATs pļctice papeƵ aŀ analysed by teacheƵ to infÈ planning, identify stŀngths and aŀas f¼ deвlºment, 
and implement tałeted suppé Ȩeŀ needed. FÈatiв Fµpńnts aŀ used ȩthin Reading to m�it¼ the attainment and 
pŒŀss � childŀn ȩth SEND. 

 

 

 



SEND in my subject  

C�niti� and LeaŊing C�municati� and Inteļcti� 
Subject C�ceŊs f¼ SEND Pŷsi� f¼ SEND Subject C�ceŊs f¼ SEND Pŷsi� f¼ SEND 

- C�plex Ƿabulaǐ  
- Challenging texts to ŀad 

and undeƵtand as m�el 
texts. 

- Limited əing memò 
(fÃetting instƷcti�s ¼ 
ideas mid-task) 

- Difficulty Ãanising ideas 
into a sequence 

- Slć pŎessing speed 
- Challenges ȩth spelling, 

gļmmar ¼ sentence 
c�stƷcti� 

- Specific leaŊing difficulties 
such as dyslexia 

 
 
 
 

 

- Smaller/shéer tasks ȩth 
clear, manageable steps 

- Stòb�Ŀs to suppé 
sequencing and idea 
geneļti� 

- Widgit symb�s to ŀinf¿e 
Ƿabulaǐ, c�cepts and 
instƷcti�s 

- WÀ banks, sentence 
staƶeƵ and ɻting fļmes 

- Diffeŀntiated ÷tc�es  
- iPads f¼ typing, pŀdictiв 

text, ¼ speech-to-text t�s 
to ŀduce c�nitiв l�d 

- Visual exemplaƵ � text 
stƷctuŀs 

 

- UndeƵtanding challenging 
Ƿabulaǐ. 

- UndeƵtanding the Àer to 
c�plete the tasks. 

- Difficulty undeƵtanding 
figuļtiв language ¼ 
infeŀnce 

- Challenges fÈing 
sentences ½lly 

- S�ial c�municati� needs 
(e.g., autism spectƷm 
c�diti�s) 

 

- Widgit-suppéed 
Ƿabulaǐ to clańfy key 
teŉs and c�cepts 

- Pŀ-teaching � Ƿabulaǐ 
(genŀ specific) 

- iPads f¼ ½l ŀheaƵal, 
ŀcÀing ideas, ¼ using 
c�municati� apps 

- Stòb�Ŀs to suppé 
naƗtiв stƷctuŀ and idea 
geneļti� 

- M�elling and shaŀd 
ŀading to dem�stļte 
sentence c�stƷcti� 

- Visual pŘpts f¼ 
figuļtiв language 

- StƷctuŀd talk actiǮties 
befÁ ɻting 

 
 

Physical and Sensò S�ial, Emõi�al and Mental Health 
Subject C�ceŊs f¼ SEND Pŷsi� f¼ SEND Subject C�ceŊs f¼ SEND Pŷsi� f¼ SEND 
- StƷggling ȩth 

s÷ndscapes used Ȩich 
may be t� nƣsy. 

- Diffeŀnt pencil gńps 
giвn to suppé hć 
pencils aŀ held. 

- Size � text in b�s 
 
 

- Headph�es giвn if s÷nd is 
needed f¼ the task/ used 
Ȩeŀ appũńate. 

-  iPads ¼ laptºs as an 
alteŊatiв to handɻting 

- Speech-to-text t�s to 
bypass physical baƙeƵ 

- Slºed b�Ŀs, pencil gńps, 
¼ adapted pens 

- Lć self-esteem ¼ fear � 
failuŀ 

- Anxiety aųnd ɻting tasks 
- Difficulty sustaining 

attenti� ¼ managing 
fƷstļti� 

- AǼdance � l�ger tasks 
 

- Lć-stakes ŀading 
ºpéunities to build 
c�fidence 

- Stòb�Ŀs to bŀak tasks 
into achieǦble steps 

- Pôitiв ŀinf¿ement and 
clear success cńteńa 



 
 
 
 
 

- Enlałed pńnt, c�÷ŀd 
úňays, ¼ Widgit symb�s 
f¼ Ǯsual clańty 

- Reduced ɻting l�d ȩth 
f�us � quality úr 
quantity 

- Stòb�Ŀs to allć pupils 
to plan Ǯsually befÁ 
ɻting 

- Diffeŀntiated ŀcÀing 
meth�s (typing, dictati�, 
dļȩng + labels) 

 
 

- Diffeŀntiated tasks that 
allć success at diffeŀnt 
leвls 

- Small/Shéer instƷcti�s 
ȩth Ǯsual ŀmindeƵ (e.g., 
Widgit symb�s) 

- Oppéunities f¼ múment 
bŀaks 

 

 

 

 

 

 


