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and rooted in research-informed practice. Drawing on Scarborough's Reading Rope, we aim to develop children’s word recognition



Scarborough's Reading Rope

Language
Comprehension

Background Knowledge -
(facts, concepts, etc.)

Vocabulary »
{(breadth, precision, links, etc.)

Language Structures -
(syntax, semantics, etc.)

Verbal Reasoning -
(inference, metaphaor, etc.)

Literacy Knowledge »
(print concepts, genres, etc.)

Word
Recognition

Phonological Awareness »
(syllables, phonemes, etc.)

Decoding (alphabetical principle, »
spelling-sound correspondence)

Sight Recognition -
(of familiar words)

Skilled Reading

Fluid execution and
coordination of word
recognition and
text comprehension.
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reading. Teachers use high-quality texts and cross-cuwrricular links to immerse pupils in the genre and context of their writing,



Oracy
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The Oracy Framework il

Here are some things to think about when you are using your oracy skills: voice21
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hooktalk, JmWWWM#mMWWWW@ larifying, summarising and guestioning

The EEF Guidance Lmproving Lideracy in Key Stage d explains, while students ‘may hare the decoding skills required to soy a




We harve demeloped owr discussion guidelines and sentence stems for dereloping talk in the classroom.
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= Discussion Sentence Stems

Our  Discussion Guidelines

4' l‘i‘ J' @ &ﬂ% I agree because...

Alwcys respect each other's |deﬂs i
o disagree because...
2 P+l I}
2. Clarify and builld on eachother's ideas. Q tl 3 ﬁ‘ % . C%@

_ Building on  what you have  said...
H 1 £0D 2
3. Invite someone to contribute uskmg a  question. @ %ﬁ

Linking to |your idea..
7
<@, P
Show proof of listening. ’? % ﬁﬁ 'él
Con

challenge that...

5&3%&”%3 (&

5. Choose your vocabulary carefully. "~ j’ hiok ?
at do you think  (name)?

chisa & M 1 s e =

Give reasons to support or challenge somebody's view. Can you clarify what

you mean
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We follow a two - year cycle for Reading fo accommodate owr mixed-.age groups. Our bwo - year plan uses high-.guality texts
that act as appropriate models and Link, where possible, to topics covered in other subjects across owr cuwrriculum. In addition to

and feaching assistants. Volunteers (mpartc;ﬁi}deﬂ,oo{Rmdzr Prog,rww)m,alﬁ,o irwited into school to help ensure that .all
children hare the opportunity to read aloud to an adult each mreek.

Reading is taught explicitly in each class every day. High-level texts harve heen chosen hased on extensive research and

Throughout all of the reading texts studied, the reading domains are taught and built upon to derelop the children’s ability to
respond to a range of questions ahout a text. This is to hest prepare them for both summative assessments throughout their



Teachers use Question Level Analysis (QLA) from formal assessments to identify strengths, misconceptions, and gaps in pupils

who face barriers to reading or aerbal communication. The system features a collection of over 7,000 images covering a
wvocabulary of more than 55,000 mwords. Rather than relying on random images, the Widgit Symbol Set follows a strict, Logical
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Research hased approach is informed by the guidance published in Lmproving Literacy in Key Stage A, EEF

comprehending the fext.
Derrelop pupils’ fluency through:

[eedback; and

o repeated reading—pupils re-read a short .and meaningful passage a set number of times or until they reach a suikable learel
of fluency.

Teach specific strafegies that pupils can apply to monitor .and overcome barriers fo comprehension. These include:
o prediction (hased on text content and context);



o guestioning;
o darfying:
o summarising; and
+ activating prior knowledge.
Model and scaffold these strategies: then support pupils to increasingly use reading comprehension strategies independently, mith
less and less prompting from the teacher.
Texts should he carefully selected to support the teaching of these strategies.
L. Target teaching and support by accurately assessing pupl needs
Use high quality assessment and diagnosis to target and adapt teaching to pupils’ needs. Rapid provision of support is important,
but it is critical to ensure it is the right support.
Integrate formative assessment into classroom teaching strategies to help ensure that teaching is appropriately targeted and thak

Diagnostic assessment can be used to inform professional judgement about the hest next steps; it also makes teaching more

understanding of the skills needed to be an effectirve reader. In Line with EEF recommendations, pupils are taught to re-read,
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Develop pupils'
language capabilities

Support pupils Develop pupils’
to develop fluent

reading capabilities

Teach reading
comprenension
strategies through
modedling and
supported practice

Teach writing
composition
strategies through
modeliing and
supported practice

Target teaching and
support by accurately
assessing ntions to help
pupil needs upils who
£ ruqqllnq with

transcription and
sentence construction
skills through
extensive practice

= Pumposehd spesting

and istening activities

support pupils” lenguags

development. Purposeful
aciivities include:

— collaborative learrmg
actvities where
puplls can share their
thought processes;

— reading books aloud
and discussing
tham, including
uss of structured
questioning: and

— pugpils articudating
their ideas verbally
before writing.

Promate high quakty

digngue in the

ciaseroom, bebwean the
teacher and the pupis
ard babeeen pupils,

o support pupils to

and use of Bnguage..

Extand pupis’

vocabxfary by expicitly

teaching new wionds,
provicing repested

ERPOSLE D new

wards, and prowiding

apportunities for pupls

o use new words.

af times or until they
raach a suitabis level

Priceitise understanding
pupEs’ cument
capahilities and teaching
accordingly. Maost pupds
benelit from an emphasis
on reading fisency in ey
Staga 2 but snme may
continues o need suppart
with foundationa! reading
capabilities such as
decoding.

* Teach speciic strateqias
that pupis can
apply to manitor and
ovencome bamers to
comprehension Thase
inclsda:

— pradiction (based
on fext content and

— guastioning:
— clarifyng;

— summarising; and

= Wting can be thought of

85 8 process made up of

pupils’ cognitive
resources are freed from
spelling, and serfence
corstruction and can
be redirecisd towards
Extensive practioe,
supported by sfiective
feadback. is required
to develop fuant
transcription skills.
Morior pupsls'
hanchwr iting o ensurs
accurate eter formation
it g affect
feedback to promate
efficient and fuant
hanchwriting.
GConsider the types of
spsliing enoe pupils
are making to idendify
approgriate strateges
far improving pupds’
spiing. Explcity taach
spallings and provide
pupils with extense
opportunites o practkce
them. Pupils should
alsa practiss sentence
coemitining and other
santencs construction
technioques.

but it is critical to enswes
i i5 the right support.

assessmant into
ciassmom taaching
straleges to help
ensure that teaching is
appropriately tameted
ard that pupl needs are
icentified.

the literacy capabdities
of the whole dass. With
this in pace, the need
foe additional support
should decrasse.
Mevartheless, # is ikety
that 8 small nusmber

of pruipils will require
additicnal support.
Thers is & strong and
consistent body of
avidence demonstrating
the banefit of structured
nterventions for pupils
who are

with their ilsracy. The
first step showld be o
acouratedy disgnoss
capshilties and
dificultes n oder




To promote, model and encourage all children to read aloud we follow Alex Quiglys, Closing [he Reading Gap - Guide to VWhole

Teacher - led whole class reading - The feacher reads mvith the appropriate degree of fluency (pace, expression, stress and

Paired reading - Pupils are arranged into pairs and read to one another. This can be in a fashion which alternates, paragraph by
paragraph. ot page by page.
Fuency.

Repeated reading - Repeated reading is used with aery young children and with mature pupils alike as a way to consolidate
comprehension. Re-reading is often guided.




Individual, silent reading - Pupils read individually and
independently. CLOSING THE READING GAP
retn ncs e ot rescing sl e il gl WHOLE CLASS
e it L. READING APPROACHES

Teacher-led
whole class
reading

Whole class
reading: pupils
selected to read
individually in
‘round robin’ style

Choral

Paired
reading

Repeated

Individual,
silent reading

DESCRIPTION OF
READING APPROACH

The teacher reads with the sppropriate
degree of fency paca, expression, sress
and intonation). Typically, explanations and
questions are interspened during readng,
alongside checking vocabulary and
monitoring comprahension etc

POTENTIAL BENEFITS

» The teacher models fluent, axpent
reading

» The teacher can plin to concisely axplain
vocabulary, ask quastions, or offar
clarfications, during the act of reading

» The teacher can more spechically control
the task

POTENTIAL UMITATIONS

» Pupis do not gain the opporunity to
develop their own reading skill or
flusncy explcitly

» Pupils could be prone to distraction
and passhity

» Loss shilled readers may struggle to
follow the text and ksten 1o the reading
smukancously

The teacher selects indwiduals 1o read
{this can be at random, or with individuals
seloctod - which could significantly
influence the impact of the approach)

» Pupils’ pactise their reading skil

» Toachars can assess pupils’ reading skill
and fluency

» Tha teacher can more speciically control
the task, selecting indiidusls, posing
Questions etc

» Pupis do not gain the oppantunity 10 hear
the fhaent, expent reading of the teacher

» Some pupils may fesl inhibited regarding
wading in front of thewr peers, hampering
thor parformance and flusncy

» Pupls are not exposed 10 an amount of
practice that would ikely enhance their
reading skl

With an appropaate passage fom a text,
tha teacher and pupils read in unison.
Alematvely, the ‘antiphon’ appeoach -
draming upon relgious readings - calls for
the class 1o be divided into two or more
groups, with each group baing responsibie
Sorort parts of the taxt

» Pupils’ practise their reading skl

» Pupils can develop an awarenass of
reading with the appropriate pace and
intonaton

» Lass skilod pupis can develop
confidence and fluency, perhaps less
inhibited by reading 3iong within 3 group

» Some pupis may feel inhibted 1o read
0 this mannar in front of their pears,
imiting their practice

» Pupils could be prone to dstraction and
passivity during such 3 group activity,
not really reading with the group

» Afocus upon the reading performance
may prove 3 distraction from attempts at
comprehansion

Pupiks are aranged into pairs and read to
one ancther. This can be in a fashion
which altemates, paragraph by paragraph,
of page by page

» Pupils’ practise their reading skl

» Loss skilod pupils can develop
confidance and fluency Pupis are
assigned dear roles and goals within ther
reading. There & a shared resporsibiity

» The teacher can assess pupls’ reading
kil and fluency

» Pupils do not gain the oppartunity 10 hear
the flusnt, axpart mading of the teacher

» Pupis could be prone to distraction
during usch a group activity

» Afocus upon their peer's reading
perdormance may prove 3 datraction
fom attempts &t comprehension

Repeated reading is used with very young
chidren and with mature pupils aike as 3
way to consolidate comprehension.
Re-reading i often guided ¢.9. a second
read to explicitly identify evidence for a
causal argumant in geography

» Pupils’ practise thair reading skl

» Thare is some evidence that repeated
reading can enhance comprehenain
(especially f modelled first by a teacher
or exemplary audc)

» Loss ddlied pupis can develop
confidance and fluancy

» Toachars can assess pupils’ reading dll
and fluency

» Pupis do not gain the oppantunity 10 hear
the fluent, axpert eading of the teacher

» Pupils could be prone to distraction and
patsivity, as thay do not understand the
vabue of repeated practice

» This strategy requires more curmculum
time, which may or may not compromise
curmicuum planning

» Some pupils may lack the strategies to
earn from re-reading .. scanning for
specilic information on a repeated read
o

Pupiti read indvidually and independently

» Pupils’ practise their reading skl

» Lass sillod pupis can develop
confidence and fluency, without
interacting with thow poers

» The teacher may be better able to
assess pupils’ reading skl and fhuancy
on an indwidual basis

» Pupis do not gan the oppartunity 10 hear
the fluent, axpent mading of the teacher

» For less fluent readirs, indepandant
reading & liely to be highly challenging

» Some pupils may lack the strategies
10 monitor their compreheraion
@.g. re-reading or scanning for specific
nformation

» Pupils could be prone to distraction
and passiity

Sranahan. T 2019) s round-robin mading rewlly that bad? Accessed orine st
e s ahancrl teracy com o & rourd o reading-realy f bad




Koy Reading Skils (KS2)
Core Skill Areas
o Decoding & Fluency: Reading unfamiliar words accurately and. fluently.
o Retrieval: Finding and extracting specific facks or details from text.
. IWUMMWWWWMMWWW
o Prediction: Anticipating what happens next hased .on details stated and implied.
o Explanation: Explaining how structure, socabulary., and presentation contribute to meaning.
o Summarising: Ldentifying main ideas from more than one paragraph fo sum up content.
o Comparison: MMWWWAMMWWM

To ensure pupils experience o broad range of text types, a whole- school genre overview supports planning and progression. This
ensures that children encounter, WWWQWW@#WWWMWdSmJW School.



Progression of skills
InKey Stage &, progression of skills in reading (table below) outlines how children move from decoding mwords to advanced
comprehension, critical evaluation, and reading for pleasure. As per the National Curriculum Lor England, mword reading focuses
Mmmwmmmmmwmm Year 3 to Year 6.

Area of focus Years 3 and & Years 5 .and 6
Wiord Reading & | Pupils apply their phonic knowledge to decode unfamiliar Pupils read .a wide range of texts silently and
Fhw'w& WWWT@WMWIMTP}\OW auionwhc,alb&ﬂﬂm&ali@rﬂﬁwmmmm
(prefixes and suffixes) to figure out mword meanings. and polume when reading aloud to show o deep
understanding of the text.
Vocabulary & Pupils check that a text makes sense ko them. They discuss Pupils explore how authors use Language
Retrienal & Pupils locate and retrieve bhasic facks from fiction and non- | Pupils track information across a whole text. They




Phonics .and Spelling

AiSpimJuni,or Smdmmﬂmmmwwmwm Wmmmmmdamww Our
primary infent is to ensure that ervery child learves Key Stage & .as a fluent, confident, and motirvated reader who reads for both
pleasure and purpose.

mi:e,rcrm,oveﬂ"\foug}mKSQ\ wmﬂmgﬂpﬁmﬂ\mfphmbww{zdgzmdmdmgm To ensure that no dul,dmizﬁbd\m,dwe
wxtend the rigorous, systematic framework of the Little Wandle Lette rs and Sounds Renvised Rapid Catch-up programme into KS3.

We maintain the same high expectations, fidelity, and absolute consistency of routines and Language in KSQ as are established in

+ Rigorous Assessment: Pupils who are not yet reading fluently, or who join the school part-may through the year, are
immediately screened using the Little Wandle Placement Assessment . This pinpoints exact gaps in their grapheme- phoneme
correspondences (GPCs) and blending skills.

+ Rapid Catch- Up Programme: Targeted pupils in Years 3 to 6 receive daily phonic sessions ubilising the Little Wandle Rapid
Catch-Up pathway. Delivered at o swift pace in small peer groups, these lessons focus sharply on addressing specific
misconceptions and mastering Phase 5 GPCas.

+ Matched Decodable Books: To foster confidence and reduce cognitive overload, pupils read hooks that are precisely
matched to their secure phonic level (at 95% accuwracy or ahove). These texts are wsed across three targeted school reading



o Expert Staff Training: Exery teacher and teaching assistant responsible for reading in KSQ is fully trained in the Little

Through the uncompromising application of the Little Wandle framework in KS&, wee achierve a rapid, measurable impack on pupil
oulcomes.
 Rapid Progress: Regular summative assessments and heat maps allow the Reading Lead and SLT to track progress closely.
+ Closing the Attainment Gap : The systematic approach, inclusive of phonics and spellings, ensures that sulnerable groups,
including Pupil Premium and SEND students, narrow the reading gap hebween themselires and their peers.
+ Independence and Curricuwum Access: As decoding becomes automatic, pupils shift their cognitive energy from segmenting
words to deeper comprehension. This empowers them to access the full breath of the wider KSa curriculum independently

AlL staff feaching phonics follow WWMMmWLMWWRCU (Raopid Catch-Up) scheme.

Within school, mee follow the Ed Shed spelling scheme. We hame adapted the structure to suik owr mixed-.age curriculum, meaning
pupils learn one year groups spellings and spelling patterns one mweek, .and the other year group’s the following mreck. This
wxposed to the expectations of the next year group. Pupils receine their new spellings on a Monday along mith a homework sheet
to complete at home, and they are tested each Friday.



Skill Area Year 3 Year b Year S Year 6
Patterns & Rules | Y3 /4 /spzllmgrulws Y3/l statukory Y5/6 /spzlhngml@s Y5/6 /si'ui'uiargw*dﬁ
words
Prefixes & un-, dis-, mis-, re-, -Ly, -ous, -tion -able/-ible, -ably/- | Confident use of all taught
Suffuces pre- Ably prefures/suffices
Strategies Sounding out; word Syllables, Etymology & Independent application of strategies
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Cycle A Year 3/l Year 5/6
A025-206
Term |- Aubumn 1066, Tudors, Victorians Egyptians/ Greeks
Text | Tesk & Poetry Text | Text & Poetry
Richard the Third - Street Child The Highway Man Secrets of . Sun | Percy Jackson - The Aesops fables
S}mkmpw Kin,g,— Emma Obém,plmua and the
Carrol Lightering Thie[
Term &~ Spring Natural disasters/ flooding Rainforests
Texd | Tesdk & Poetry Texd | Tesdk & Poetry
Escape from Swvimming against Shape poetry- The Explorer Fire Girl, Forest Boy Tyger - William
Pompeii the storm Lowis Caroll- The Blake
Mouse's Tale
Term 3- Summer Cooking & nutrition Textiles
Text | Tesk & Poetry Text | Text & Poetry
The Great Food. The boy who hiked Colowrs Passing Wonder Othello Jabherwocky
Bank Heist the world Through Us by
ng,e Pizru&




Cycle B Year 3/l Year 5/6
A0A6-2037
Term |- Autumn Vikings/ Romans WWa
Text | Text & Poetry Text | Tesk & Poetry
Queen of Beowulf- Michael I am .a Roman Letters from the Goodnight Mr Tom | In Flanders fields
Darkness- Tony Morpurgo Soldier Lighthouse AUl day it has
Bradman rained- Alun Lewis
Term &~ Spring Extreme Erwironments Mountains /Rirers
Text | Text & Poetry Text | Test & Poetry
Race to the Frozen The Tce Children Sonnet 97 - Journey to the Holes Looking glass
N.orth Willaim Shakespear Rirver Sea river - Robert
Louis Stearenson
Term 3- Summer Saxlpﬂu\e Mechanical
Text | Text & Poetry Text | Test & Poetry
The Chronicles Brother'’s Grimm- | Rewvolting Rhymes- Cogheart B wgmpjmg 4
Narnia Phillip Pullman Roald Dahl Michael F‘Oﬁ‘d‘w&
(Foiry foles




| esson structure

Not all reading lessons are recorded in hooks due to fluency, oracy and Kagan activities planned to support learning. At the
beginning of any lessons bheing recorded in hooks, children will put the date (Monday a4~ February 2026) .and LI - bhased on
one of the seven Key Stage & reading domains (helow)

Author Identify/explain how meaning is enhanced through
Choice choice of words and phrases.

Vocabulary i Give/explain the meaning of words in context.

op  Identify/explain how information/narrative content is
Compare, "4 related and contributes to meaning as a whole.
Contrast &
Comment

2h: Make comparisons within the text,

riev 1. Retrieve and record information/identify key details
pet v 5 from fiction and non-fiction.

. Make inferences from the text/explain and justify
~ inferences with evidence from the text.

Inference

: Summarise main ideas from more than one paragraph.

Predict what might happen from details stated and

Prediction irnplisdl,

Typically, lessons Last 40 - 45 minutes and may consist of a range of stands from the National Curriculum.

Vocab.ul.o.rg, - Find .and explain the meaning of words in context.



Vocabulary development is a key component of owr Key Stage & reading curriculum. Explicit socabulary instruction enables
to support retention and understanding. Through exposure fo .a rich range of texts and structured opportunities for rvocabulary

Inference - Understand hidden meanings using clues from the text.
Inference is explicitly taught throughout Key Stage & to develop pupils’ ability to read beyond the literal meaning of a text. As
understanding to make reasoned interpretations about characters, exents, themes, and authors’ infentions. Teachers model the

Prediction - Determine what might happen next based on evidence.
Prediction is taught throughout Key Stage & to develop pupils active engagement with texts and strengthen their

Explanation - Explain how content, layout, or presentation choices contribute to meaning.



Retriemval - Locate and track down facts and details from the text.

Retrieval is taught because it helps children move knowledge into Long-term memory and makes that knowledge easier to wse
o Characters .and their motiarations

. Mmmm,azsicrg

o Key information in non - fickion texts

Swmmlmsing,- Idﬂ%mdﬁwmthzmmidzwsqﬁa,pwsﬁwgz.

I KSQ x\eadm.glz/sm WmWW&WWWWMWWWm@W
o Ldentify key erents

» Recognise themes

o Understand structure



Assessment

understand what progression Looks Like within .o mixed-.age erwironment. This ensures that younger pupils are supported to meet

To support accurate assessment and monitor pupil progress, pupils in Years 3-5 complete termly NFER (National Foundation for
Educational Research) assessments in reading. These standardised assessments provide feachers with saluable information abouk
pupils attainment and progress against age- related expectations. In Year 6, pupils complete previous Key Stage & SAls reading
papers fo familiarise them with the format, content, and expectations of the statutory assessments. Outcomes from bhoth NFER
and implement targeted support where needed. Formatinve Footprints are used mwithin Reading to monitor the attainment and
progress of children mvith SEND.



SEND in sy subject

Cognition and Learning Communication and Interaction

Subd,@d: Concerns for SEND Provision for SEND Subd,act Concerns for SEND Provision for SEND
Complex socabulary Smaller /shorter tasks mith Understanding challenging - Widgit- supported
Challenging tesdts to read clear, manageable steps ~vocabulary. wvocabulary to clarify key
and understand as model Storyboards to support - Understanding the order to ferms and concepts
texts. sequencing and idea complete the tasks. - Pre-feaching of rocabulary
ideas mid-task) wocabulary, concepts and inference recording ideas, ot using
Difficulty organising ideas instructions - Challenges forming comumunication
into a sequence Word hanks, sentence sentences orally Siorgbﬂo;ﬁﬁi‘o;‘i’;m{
Slow processing speed storters and writing frames Social communication needs narrative strucure and idea
C with i Differentiated outcomes (e.g.. cut t generation
grammar of sentence iPads for typing. predictise conditions) Modelling and shared
construction tert, ot speech-to - text tools reading to demonstrate

- SPWMWQW ipxedmmgnmwlnqd senterwce construction
such as dyslexia Visual exemplars of terxt Visual prompts for

tres pigurctive Language
Structured. talk actiaities
Physical and Sensory Social, Emotional .and Mental Health

Subd,act Concerns for SEND Provision for SEND Subject Concerns for SEND Provision for SEND
Struggling mvith Headphones given if sound is - Low self-esteem or fear of - Low-stakes reading
Different percil grips - Padﬁmlafiop/sa&m Difficulty sustaining - Storyboards to break tasks
glaren to support how alternative to handwriting altention or managing into achievable steps
pencils are held. - Speech-to - text tools to frustration Positisve reinforcement and

- Size of text in hooks bypass physical barriers Awnoidance of Longer tasks clear success criteria

- Sloped hoards, pencil grips,
or adapted. pens




- Enlarged print, coloured
for rvisual clarity
- Reduced mwriting Load mwith

- Simybawd&ioﬂﬂowpwlﬁ
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